The good school by Quinn, Villa Hayden
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1948
The good school
Quinn, Villa Hayden
Boston University
https://hdl.handle.net/2144/8655
Boston University
TABLE OF CONTENTS 
Chapter I - Statement of Problem and Summary of Research 
Chapter II - The Plan of the Study 
Chapter III The Good School 
A. Philosophy of The Good School 
B. Our Children 
1. Overview of Teacher's Responsibilities 
2. Characteristics (and Educational Implications) 
of various Age Groups 
3. Knowledge and Understanding of the Home 
4. Knowledge and Understanding of the Community 
c. The Teacher 
1. My Teaching 
2. The Professional Family 
D. Treasure Chest 
E. Appendix 
1. Unitary Teaching 
2 • Outline of Unit Plan 
3. Legal Obligations 
F. Glossary 
Chapter IV - Conclusion 
Bibliography 
1. Books 
2. Feriodicals and bulletins 
3. Publishers 
CHAPTER I 
,- () I 
v 
STATEMENT OF PROBLEM AND SUMMARY OF RESEARCH 
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PROBLEM: 
To develop a bulletin to serve as a part of the state-wide 
in-service training program designed to improve the teacher-learning 
situations in the classrooms of Maine. 
==== -=-= --~=-
SUMMARY OF RESEARCH 
In-service education for all branches of educational personnel is 
placed second by supervisors on the list of areas needing development. 
State departments also feel this to be an area of major importance. It 
seems likely that for a period of years the problem of obtaining well-
trained, competent personnel for all phases of educational work will grow 
worse rather than better. In order that schools may operate at all, it has 
already been necessary in many parts of the country to lower educational 
standards. While it is to be hoped that any lowering of standards is only 
temporary, studies such as a recent California one seem to show that the 
shortage of teaching personnel will increase in many areas for a number of 
years after the war, and then subside only gradually. Already in many 
localities pupils fresh from high school and older people who have not 
taught for years or who have had no teaching experience at all are employed 
in our schools ••• 
Since teachers colleges cannot meet the teacher shortage with young 
and efficient, well-trained teachers, emergency teachers must be given all 
the help possible to upgrade their teaching. Excellent summer courses for 
• • • emergency teachers have been offered in many places thruout the 
country, but supervisors and state departments of education are convinced 
that vigorous programs of in-service training are also needed. State 
departments, with very few exceptions, insist that supervision services 
must be increased in order to cope with this problem. Most of these 
departments reported that they had increased their ~ln supervision staffs 
within the last five-year period. 
In-service growth is not to be thought of in terms of • • • emergency 
teachers only. The continuous in-service education of educational personnel 
is urgently needed in order to provide a strong vanguard of individuals 'Who 1 
are professionally abreast of the times and who can help materially in the ·. 
struggle to keep educational services from lessening in quality.! 1 
A college professor in a southern university, a classroom teacher in 
the east, and an elementary supervisor from a midwestern state character-
ized in-service education as an experience which aims for instructional 
improvement; stimulation of teachers to help themselves; and attention to 
personal growth of teachers in self-confidence, leadership traits, and a 
sense of responsibility. It is significant that there was less difference ! 
of opinion as to the relative value of in-service education as an important 
supervision area than of any other. Teachers were in agreement with 1 
supervisors regarding the importance of this function and both of t.he I 
administrative groups rated it high. 2 
1Association for Supervision and Curriculum Development, National Education 11 
Through Supervision, pp. 72-73. Washington: 
,, 
II 
Association, Leadership 
The Association, 1946. 
2Ibid • 112 ----====~F=~~~~~================================================~==~=---
The American Council on Education points out that re-education of 3 I 
I teachers in-service is necessary if the schools are going to meet the needs 
of children. It also points out that this can be done effectively in the 
different communities through a program of study carried out by the school 
system itself vnth same advice and assistance from outside sources.3 
The context for any in-service project -shbuld be a continuous program 
of professional education on-the-job, combining voluntary study groups 
during the school year and summer workshops conducted by the school systems. 
Such a program tends to develop the necessary group solidarity and profes- I 
sional spirit throughout the system, as well as to permit flexibility in 
developing and maintaining the desirable range of activities. It also tends 
to insure maximum use of the capacities and resources of the entire school 
staff.4 -
The necessity for democratic education is so pressing that schools 
cannot wait for a new generation of teachers to be prepared.5 
The Commission on Teacher Education also agrees that the quality of 
teaching in America is increasingly influenced by the experiences teachers 
have after they enter the profession. Excellent preparation remains 
essential, but the teacher's continuing growth will depend upon oppor-
tunities and challenges provided in working situations. 
According to Reavis and Judd~ it has became more and more evident in 
recent years that in-service grmvth of teachers is the foundation of 
educational improvement. If the teacher grows in professional and personal 
qualities, better teaching and guidance for children will result. 
' 
3American Council on Education, Commission on Teacher Education, Helping 
Teachers Understand Children. Washington: The Council, 1945. 
4charles E. Prall and c. leslie Cushman, Teacher Education In Service. 
Washington: American Council on Education, 1944. 
5L. Thomas Hopkins, Interaction: The Democratic Process, p. 459. Boston: 
D. c. Heath & Co., 1941. 
I! 6william c. Reavis and Charles H. Judd, The Teacher and Educational 
I Administration, PP• 553-583. Houghton Mifflin Co., 1942. Boston: 
4 
The writer believes that the school can be more effective as a 
force in a democratic society if its program of in-service training, 
designed to improve the teacher-learning situation in the classroom, has 
the sympathetic und~rstanding of the teachers, supervisors, administrators, 
and parents who are to help to put it into effect. The approved way to 
secure such understanding is through a cooperative program of continuous 
curriculum development which, ideally, would give every teacher an oppor-
tunity to make a contribution and provide for lay participation. Weber 
concludes that "• •• apparently, the task confronting the educator is to 
cast aside the fetters of traditional devi ces and let the teachers share 
in planning, policy making; , procedures, and evaluation." 7 It goes without 
saying that the patterns that are approved must also have a place for pupil 
planning from the smallest primary child through the adult. 
To clarify the expression "training of teachers in service," the writer 
quotes fram Barr, Burton, and Brueckner, as follows: 
The expression "training of teachers i n service" is no longer in good 
repute; at least, its standing is not so clear as it was some time back. 
The expression as used by many is undoubtedly very closely associated with 
the teacher-centered concept of supervision which we hope now may be 
supplanted by a goal-centered, cooperative type of group activity in which 
teachers, pupils, supervisors, administrators, and all others concerned 
work and grow together. The supervisors and administrators as well as 
the teachers are the learners. It is readily clear that pupils are learners 
but not so readily clear that teachers, supervisors, and administrators are 
learners. All work together, however, for the achievement of the purposes 
of education and learn in the process of doi ng so.S 
'tc. A. Weber, "A Summary of the Findings of the Sub-Committee on In-Service 
Education of the North Central Association of Colleges and Secondary 
Schools," Journal of Educational Research , XXXVI (May, 1943), 697-706. 
SA. s. Barr, Wm. H. Burton, and L. J. Brueckner, Supervision, P• 565. 
N~; York: D. Appleton-Century Co., Inc., 1947. 
-~ ==~===========================================================F======== 
Therefore, it is the purpose of this paper to illustrate that teacher 
growth through study of the curriculum is reflected in more complete 
development of the child. 
The word curriculum is increasingly used to mean the actual 
experiences which children have under the guidance of the school. 
The curriculum results from interaction between and among many persons, 
influences, and material facilities. The aim and the political, economic, 
and social structure of the surrounding society; the public opinion 
toward education; the aims and philosophies of those operating the 
educational system, together with their decisions concerning methods 
and materials, teacher selection, salaries, physical plant, and a host 
of other items; the types of learners, their abilities, needs, and 
attitudes--these and many other factors affect the curriculum •••• 
The curriculum can be developed only in individual schools and 
classrooms. Teachers and pupils actually make the curriculum in all 
schools, aided directly and indirectly by parents, organized lay groups, 
administrators, supervisors, and various specialists in subject-matter, 
on the psychology of childhood, in the diagnosis of learning difficulties, 
and other factors.9 
9A. s. Barr, wm. H. Burton, and L. J. Brueckner, op. cit., PP• 389-390. 
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10zeno B. Katterle and Don s. Pat·berson, "Administration Focused on 
Instruction~ Educational Leadership, V (April, 1948), 425. 
[_ 
Administrators ~ leaders in curriculum changes. Cubberly points 
out that the superintendent knows intimately the needs of the community 
and~ therefore. must unify and give the teachers an idea of the wholeness 
of the picture as it affects the community!! Mort and Cornell in their 
study of the school systems of Pennsylvania found that ninety percent of 
past adaptations were made because of the active participation and leader-
ship of the superintendent of schools. In all oases they found the 
superintendent to be much more aware of the current needs of the schools 
than any other person or group.12 
7 
A supervising principal in a midwestern elementary school who sees the 
responsibility for curriculum development resting in part on supervisory 
shoulders said, "Supervisors should lead in instituting a framework of 
school organization ;•Ji thin which a meaningful, cooperatively planned program 
of education can be developed; one which has meaning because it is .a 
participating experience both during the learning years and in life 
situations. Make subjectmatter mastery only one tool in the development 
of a thoroly wholesome personality." Thirty-seven percent of the urban 
and rural superintendents and 23 percent of the state superintendents rated 
the supervisor's role in curriculum development as most significant.l3 
~·,vriter ~ that any program of improvement in the school 
systems ~ Maine) has to be initiated and guided by the superintendent, 
supervisor, or principal as administrative head of the school. Good 
planning is necessary for the success of any undertaking, and this is 
llElwood P. Cubberly, Public School Administration, P• 420. Boston: 
Houghton Mifflin Co., 1927. 
12paul Mort and F. G. Cornell, .American Schools in Transition, p. 175. 
New York: Teachers College, Columbia University, 1941. 
13Association for Supervision and Curriculum Development, National Education 
Association~ Leadership Through Supervision, P• 112. Washington: 
The Association, 1946. 
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particularly true of any plan to change a traditional curriculum. It 
means a process of preparation and education of the board of education, 
teachers, parents, and public in order that the plan may be successful. 
Perhaps the most difficult of all is for the superintendent to educate, 
stimula·t;e and direct his teachers to t he point where they will be willing 
to break away from the traditions that have governed their practices for 
so loni] 
The supervisor-leader in developing teacher readiness for superv2s~on 
works to make the teacher feel that he is a friend and a sincere one. He 
is interested in her ideas and attainments. The curriculum is not his and 
he has not developed it working alone in a secluded office. The teacher 
works with him exploring the latest materials developed in other school 
systems. They study, read, and think together. They discuss the evolving 
material wi·t;h experts who are called in to give assistance. Often the 
teacher is the expert and she guides group thinking, for there are areas 
in which her experiences make for underst andings not fully grasped by 
supervisor or consultant.l4 
~owever, custom is very strong and it is an admitted fact that it is 
difficult to initiate new practices to replace established methods. To do 
this requires a long readiness progr~;1 This is particularly true when it 
comes to curriculum change. ~fuatever is believed to be good cannot be 
cast aside until something is found to take its place."l6 ~y when 
teachers, board of education, and citizens are convinced that the old 
program used in the schools is not meeting the needs of the boys and girls, 
will they be ready and willing to cooperate in the building of a new progr~l 
Mort and Cornell found that if changes were too sudden they were highly 
subject to failure •rlthin the professional ranks themselves. 16 It is a 
14Association for Supervision and Curriculum Development, National 
Association, op. cit., p. 22 
Education ,j 
l1 
15John K. Norton and M. M. Norton, Foundations of Curriculum Building, p. 22 ~ 
Boston: Ginn and Co., 1936. 1 
-======#==l =6 .&3aul-Mor.t and F. G.______co.rnell_,_oR• c~i~"=l~~3~9~3~=============~===== 
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known biological principle that if an organism is subjec·ted to a large 
amount of poison, it will die 1 but if the poison is administered in 
moderate doses, it will became accustomed to it. 
~~ we think of changing the curriculum, we have to recognize that 
many of the tools 1 inventions, institutions, and ideas on which our society 
j has been built cannot be lightly cast aside • . If the chan ge is made hastily, 
there is danger of retaining outworn and worthless material or adopting 
unsound and untried practices. To avoid these pitfalls demands much study 
on the part of the teachers and administrative officers. 
Teachers ~also leaders in curriculum changes. 
In considering briefly the factor s of the educative process 
child, the curriculum, and the school - we come to the teacher. 
teacher is really the school. It is the teacher who is with the 
all of the time who should make the curriculum.l7 
- the 
The 
children 
Formerly, we thought of the teacher as presenting a certain mass of 
subject matter set up in sequence by some course of study expert or 
administrator. ~~ teacher, being closest to the children, should be most 
aware of their needs. She should also be much more aware of the "l'teaJmesses 
in the old program and be able to make suggestions as to how the new program 
can be made to function in the life of the chi~ 
Laura Zirbes found from a nation-wide review of many courses of study 
that the trend in curriculum building was away from subject matter lines 
and toward the "goal-centered11 program. 18 
17Harold Rugg, American Life and the School Curriculum, P• 26. Boston: 
Ginn and Co., 1936. 
18Laura Zirbes, Curriculum Trends. Washington: Association for Childhood 
Education, 1936. 
10 
In studying the schools of Pe~_nsylvania, Mort and Cornell found 
that the teachers in general were not much concerned with school 
improvement as a whole. They found that in any program of s~~ool 
improvement teachers were inclined, by and large, to be followers, 
supporters, and neutrals. This was all with regard to sex, age, training, 
and experience.19 This would seem to indicate that the teachers have not 
been given an opportunity by administrators, supervisors, and principals 
to participate in any program of school improvement, for Barr, Burton, and 
Brueckner point out that teachers do desire to be effective. They state: 
It is a mistake to assume that teachers are not anxious to improve 
their effectiveness. As in all professional groups there are the incompe-
tent, but these are the exception. The average classroom teacher is just 
as anxious to provide an effective service and gr~1 in his ability to do 
so as are other school officials. School-board members, administrators, 
and teachers are all representative of the people and interpreters of the 
common good, each with his m1n peculiar function and opportunity to serve. 
School boards and administrators just as often fail to provide the organ-
ization, leadership, and material resources for effective teaching as 
teachers do to provide the service.20 
The Association for Supervision and Curriculum Development also points 
out that direct learning opportunities should be provided for teachers 
because: 
1. Teachers are professionally zealous persons with a strongly 
felt need for increased mastery of their work. 
2. Teachers are intelligent persons, well able to attack learning 
problems swiftly and soundly when they have recognized the need and 
when they have the opportunity. 
3. With reference to the sorts of matters which constitute teachers' 
most common and important problems, there is no substitute for direct 
learning by each teacher. No outside person--no supervisor, however 
skilled--can supply the answers ready-made and achieve the desired 
change within the individual teacher.21 
19Paul Mort and F. G. Cornell, op. cit. 
20 A. s. Barr, Wm. H. Burton, and L. J. Brueckner, op. cit., pp. 556-567. 
21Association for Supervision and Curriculum Development, op. cit., p. 119. 
ij 
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The media or opportunities for direct learning will be of many 
sorts, and it is not our _function here to describe them. For some 
matters a teacher will need only access to a good library with time 
to use it, plus perhaps enough guidance to save _ her from wasting time 
in preliminary explorations. In other cases, her need may be primarily 
to see something--to see another skilled teacher doing well something 
she herself has not dared to try or feels she does inadequately, or to 
see how a modern factory works. One of her needs is almost certain to 
be first-hand acquaintance >rlth the salient institutions of her ~l.n 
community; another, the chance to hear experts on matters of concern 
to her--whether about education in particular or of the culture in which 
we exist. Certainly she needs opportunity to express herself and thus 
clarify her own thinking, in writing or in the give-and-take of the 
conference table. There will be no substitute for actual doing in the 
arts and crafts or in the development of some small unit of curriculum.22 
~he writer takes the point of view of the foregoing authors that 
curriculum study is one of the best methods for the in-service training 
of teachers. Well-conceived participation in curriculum-making stands 
close to the center of the teacher's interest and involves all the 
important proble~ 
Curriculum study with all of the teachers in the school system will 
do more than any other one thing to help the teacher to see the total 
picture of child grov~h, together with her place in the whole scheme. A 
school program poorly financed, with few ~lans, With inadequate libraries 
and supplies, may bring results if the teacher is willing to work, 
cooperate, and accept new ideas. 
Mort and Cornell found in their study of the schools of Pennsylvania 
11 
that there was, as would be expected, same relationship between the wealth 
of the community and the type of program offered. They also found that the 
school system that had made the greatest progress was among the poorer in 
the state:3 This seemed to be due to the fact that better leadership had 
been furnished, with resulting enthusiasm, cooperation, and participation 
1 22Association for Supervision and Curriculum Development, op. cit., p. 119. 
23pe.uLJlo:I:.t_an.d._E. G. Cornell oo. cit .• _, 
I 
L 
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on the part of the teachers and public. 
School and community relationships affect curriculum changes. Public 
opinion often resists good education because the people of the community 
have not had opportunity to know what a good educational program is like.24 
Since most of the families in any community are represented in the school 
of that community and affected by it~ it is true that whatever the school 
does has public significance. There should be a program of public 
relations that will keep the public informed about the school and 
encourage citizens to participate cooperatively in its work. In this 
way the patrons of the school will become partners-in-instruction with 
the teacher. There is an urgent need for such a program. The schools 
were established by the people, are financed by them, and belong to them~S 
Dissemination of information about them is an obligation of school people. 
As teachers have grown in their philosophy and practice, they have 
came to appreciate more and more the importance of becoming sufficiently 
acquainted with the parents of their children to understand the problems, 
conflicts, interests, and needs represented in the home of each child. The 
traditional practice of consulting the parents only after some difficulty 
has reached the problem stage is changing to one of endeavoring to discover 
the needs of each child so that problems may be averted. 
Parents, on the other hand, are realizing how much more significant 
their contributions to their children may become when working in close 
cooperation with the school. They are cooperating more and more with the 
school in an endeavor to discover the particular technic which will be 
successful with each child. This necessitates, of course, an exchange of 
considerable information betv1een the home and the school in order that 
deep, basic understandings may be established and successful working 
approaches may be made. Walt Whitman said, "Affection shall solve the 
problems of Freedom yet; those who love each other shall become invincible." 
Teachers and parents alike are discovering how simple tough problems become 
when faced by individuals with a common will of helpfulness.26 
24paul Mort and F. G. Cornell, op. cit. 
25ward G. Reeder, An Introduction to Public School Relations, p. 40. 
New York: The Macmillan Co. ,l935. I 
26National Education Association1 Department of Supervisors 
fei~ruction, Leadership At Work, P• 198. Washington: 
and Directors of! 
The Association, j 
,I 
I 
The total environment of the pupil is part of the curriculum of 
the school and of the individual pupils. Curriculums and activities 
must be built not only into the life of the community - present, past, 
and future - but, in addition, the school needs the help of the 
community and adults not connected with the sohool.27 
In the last analysis, progress of any school system rests with the 
people and they must be kept informed at all times about new trends and 
material needs in education, in order that they may cooperate by making 
possible improved educational opportunities for their children. The 
superintendent or administrative leader and the classroom teacher 
respectively play vital roles in bringing the school to the attention 
of the public. 
27American Association of School Administrators, Schools in Small 
Communities (Seventeenth Yearbook), P• 36. Washington: The 
Association, 1939. 
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CHAPTER II 
. . 
THE PLAN OF THE STUDY 
--1r=============~c=============================================l=4~========= 
I 
1 The current program for curriculum revision in Maine was initiated 
in May 1943 at a meeting called by the Commissioner of Education. 
Representatives of the state department and the normal schools, together 
with a number of superintendents and a noted educational consultant, 
engaged in a two-day discussion during which the problems and needs of 
elementary education in Maine were explored. Conclusions agreed upon 
were numerous, but the one pertinent to the preparation of this bulletin 
was: "A functional program of in-service training must be developed." 
--
The foundation for an expanding program has been laid through varied 
approaches - professional eonferences, workshops, extension courses, and 
study groups in many school unions. People thl"oughout the state have 
became acquainted with the program. That the response has been most 
satisfactory is evidenced by the purposeful activities in many classrooms 
and b,y the tact that more than one-third of the teachers of the state have 
participated in professional study in the past five years. 
It was accepted as a basic principle that the entire program should 
be based on established needs and be participatory in nature. It was 
agreed that to have maximum effectiveness the materials developed by the 
teachers of Maine would be based on study and research interpreted in 
terms of backgrounds of experience in the schools of the state. 
All superintendents in the state were asked to nominate teachers to 
serve ' on committees for the production of curriculum materials and the 
preparation of bulletins. The superintendents agreed to employ substitute 
I teachers from time to time at local expense, thereby making regular 
1: teachers available for eOOIID.ittee work. Four committees were set up, and 
the writer was appointed to chairmanship of one. 
·J 
I, 
I 
I 
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The discussion at our first general meeting centered about purposes 
of a bulletin and how it could be made most useful to teachers throughout 
the state. The major aim resulting fran this discussion was to improve 
the teacher-learning situation in the classrooms of Maine. In the opinion 
of the committee, this improvement must evolve fram awareness and under-
standing ~ the part of the teacher of the basic characteristics of 
. 
children and of how they grow and develop. The Good School was selected 
as the title. It was felt that such a school is dependent upon the 
teacher's own growth and development along lines consistent with sound 
educational principles. An in-service training program must be based on 
the needs, interests, and participation of teachers of varying maturity 
levels. Since many of the teaChers have engaged in no advanced study 
in the field of education, it was decided by the committee that technical 
educational terms should be avoided unless carefully explained. The 
language should be simple and direct enough to be easily understood ~ 
lay people as well as members of the teaching profession. 
In order to get specific suggestions for the bulletin, a letter was 
sent to all the teachers nominated by the superintendents, even though 
they were unable to serve on any of the small committees, explaining the 
proposed curriculum reorganization and asking tor practices they were 
using and materials they felt should be included in the bulletin to help 
, teachers in the transition period. 
!i The .,.mbero ~ the o~ttee held group meetings iJa their """ 
! communities and discussed the need for changing the curriculum, haw it 
might be accomplished, and what the committee could do to help. Each 
committee member organized the suggestions made ~ his co-workers. 
---11 
II 
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At the second general meeting the committee discussed the information 
obtained from the letters and community meetings, and decided what 
materials were most needed by the teachers in the field. At subsequent 
meetings small groups worked together planning the various sections of 
the bulletin. Each member was responsible for writing a part of the 
bulletin. 
At the other meetings the members of the oGmmittee read what they 
had written. The entire group discussed the materials to make sure that 
each chapter included the ideas and suggestions which had been outlined 
at previous meetings. 
The writer has been responsible for assembling, reorganizing, and 
getting the material edited and published. 
As a state supervisor, many questions came to the writer .from 
classroom teachers. Some of these are answered in the Treasure Chest. 
0 ~~~~=~======II==--== 
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CHAPTER III 
THE GOOD SCHOOL 
17 
PHILOSOPHY OF THE GOOD SCHOOL 
Dear Teacher, 
Sure, it's me - Jimmie - remember? Third seat back, second row from 
the window. Many others have graced that certain seat since my time, but 
something tells me that none of the Jimmies and Janes are forgotten b,y you. 
You can believe we have all thought o£ you frequently as we have gone on 
through school, found jobs, and assumed our places in t~e scheme of living 
and making a living. 
All over America we are hearing and seeing the yawns and stretches of 
an awakening people. They are asking, "What is wrong with our schools?" 
Current magazines and newspapers are giving wide publicity to education. 
Ordinary people like me are not saying, "Give us progressive schools. 
modern schools, activity schools, core curriculum schools, or liberal 
education, or socialized education." Rather, in plain everyday language 
we are saying, "Give us Good Schools." 
As I hear this cry from many communities throughout the country, my 
mind goes back to you and to our school. I know I was lucky because ours 
was a Good School. I have been trying to decide what made it a Good 
School. Perhaps you would be interested in some of my thoughts. 
In the first place, you weren't the nbig cheese" around which the 
classroom revolved. We were the center of attention. From 
CHILD IS 
CENTER 
OF SCHOOL 
the first day you made us realize that the school was ours. 
We felt the thrill of anticipation and rolled up our sleeves 
for action. AB we planned our work together, we gradually 
learned to accept responsibility for our behavior. Each of 
us had an opportunity to do his share. From the slowest to 
II 
I, 
I 
I 
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1 the brightest, we all contributed to the classroom activities. No one 
remained an onlooker - everyone was a doer. 
You assured us that your hand would ever be at the wheel, ready to 
TEACHER direct and encourage. With your guidance we made rules and 
GUIDES enforced them, made plans for work and play and changed them 
COOPERATIVE to fit our needs. We really learned how to work together, 
WORK how to be good leaders and good followers. 
Learning was funl We weren't preached at, weren't ordered to keep 
still, weren't told to open our texts and read pages 116 to 121. I have 
always remembered with pleasure the many things we learned an 
LEARNING 
our excursions. What fun we had watching frogs' eggs as they 
IS FUN 
changed into tadpoles, watching the cecropia moth emerge in 
splendor from a drab brown cocoon. We used our knives, paint brushes 
and hammers as well as pens and pencil& to express the ideas constantly 
bubbling over from our new realms of learning. Yes, learning was fun, and 
your spontaneous laughter assured us you were having fun too. 
We learned the fundamentals. ".Readin', writin', and 'rithmetic" were 
things we needed in our adventure of life. The Good School will not elim-
inate the mastery of essential skills. As I work each day, 
.MASTERY OF 
I see how important it was that I got complete understanding 
SKILLS IS 
of the meaning of multiplication through use with real 
IMPORTANT 
problems. When I understood, I was ready for drill on such 
a fact as nine seven's. Of course, my classmates and I could hear one 
another practice without using your valuable time. There were other 
li 
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Each day was an experience worth waiting for. All the days did not 
follow the same pattern. You made the most of every meaningful 
DAILY 
situation, no matter what time of day it occurred. If we needed 
PROGRAM 
all afternoon for a special piece of work, we took it. You, as 
our guide, helped us learn the value of using the material at hand, not 
only in the classroom but also in the community. 
~ducation for -us was not just an 8:30 to 3:30 experience - it was a 
EDUCATION 
IS LIVING 
continuing process. Education is not just preparing for life-
it is lifet 
It was always a wonder to me that you knew haw we were progressing. 
During our private conferences with you, we talked over needs and 
interests and their relation to our school work and behavior. 
EVALUATION 
Some of us were slower than others, so that the program had 
IS 
· to be fitted to the varying capacities and levels of our 
ESSENTIAL 
growth. Efficient means of evaluation are necessary in a 
Good School. Evaluation includes much more than the standard report card. 
Mother still has the thoughtful little notes you wrote about me. I 
realize now that those sincere, unbiased comments were a part of what you 
call an anecdotal record which. helped you, and my later teachers, to judge 
my abilities and progress. 
We were very lucky having you as the professional member of our class. 
Not until years later did I realize what a sacrifice and ef~ort it must 
have been to get your degree while teaching. Then to have you 
TEACHER 
stay on in _our small rural school was the rare good fortune of 
NEEDS 
our community. I know our school was not letter perfect, but 
TO GROW 
time has erased from my mind the imperfections which may have 
--~ 
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been there. I hated to leave you to go to Junior High, but I found those 
teachers as fine and as understanding as you had told us they would be. 
As you grew professionally, the community gained. I think the Good 
School is going to be found in the community where people accept the 
teacher as a member of the community. The teacher should 
COMMUNITY 
realize her responsibilities and go half way. I think our 
AIDS ITS 
people who ask for the Good School should give the teachers 
SCHOOLS 
the security and satisfaction of a salary schedule with 
provisions for a reasonable standard of living, advancement, and study. 
The people of the oammunity should realize that they are getting returns 
from their schools far in excess of their investment. 
A good community will realize, too, that the emotional, social, 
physical, intellectual and ethical growth of the child does not all occur 
within the four walls of a classroom. Good communities 
WELL-ROUNDED 
will strive to provide parks, recreational facilities, 
CHILD IS 
libraries, social organizations, and other similar 
OUR GOAL 
benefits. Such facilities should utilize the services of 
professional experts who, cooperating with teachers and parents, ean guide 
bursting child energies and interests into desirable channels. A child 
who is engaged in satisfying and wholesome activity does not become a 
delinquent. 
I hope we as ordinary people and you and your co-workers as profes-
sional educators can help the citizens of Maine realize that the Good 
School is not the dream of an idealist. It may be right outside our 
doorsteps, all the way from Kittery to Allagash, waiting for us to work 
/ 
I 
I 
together to make the needed adjustment. 
Sincerely and gratefully, 
Jinnnie 
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OVERVIEW OF TEACHER'S RESPONSIBILITIES 
The warm mid-morning June sun shone brightly into a deserted class-
room of a two-room rural school. Deserted? Not completely, though school 
had closed a few days before and the books had been put away in the closet. 
A young girl, the new teacher for next fall, had just entered the room. 
She wanted to see how it would feel to be standing in the place where she 
would begin her work as a primary teacher when school reopened. Certainly 
it was a different feeling from that of entering this same room as a child 
fifteen years before. As she stood by the teacher's desk, she could 
almost see, over the corner board, the bright nursery rhyme pictures that 
she had helped to cut out for a border. The personality of her primary 
teacher seemed to permeate the room. 
"How I wish she were here to guide me in starting this new job, as 
she guided me then," the girl thought. She had not heard the outer door 
open or the soft steps cross the hall, so she turned with a start as the 
door of the classroom opened. A happy smile shone on her face as she 
looked into the equally smiling face of Mrs. Stone, the upper grade 
teacher, who for years had taught across the hall. 
"Good morning, Jane," Mrs. Stone greeted her. "I have anticipated 
- . 
our meeting in the fall, but I did not expect to find you here this morn-
ing. I came over to file some records which I took home to finish. How 
does it feel to be coming baek to our school as a teacher?" 
"I felt very confident when I signed my contract, but right now I am 
beset with doubts of every kind. How glad I am that you are here to 
help mel" 
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"Let's go out in the shade of the big maple where we can enjoy the 
breeze from the river as we talk," suggested Mrs. Stone. 
A few momenta later Jane was spreading her sweater at the foot of the 
tree. "It seems natural to sit here in the shade of this maple again. 
How like a real picnic our noon lunches were out here near the swings, the 
sandbox and teeters. 
"I can't get my mind away from that classroom and my work next f'all. 
I know that my responsibilities are many," continued Jane. 
"The first step in fulfilling our responsibilities," observed 
Mrs. Stone, "is the realization of what they are. Then we must under-
stand the children before we can enjoy working with them." 
"I hope to make my children comfortable physically and at ease 
.. 
mentally," said Jane. "I want to arouse their interest in worth-while 
activities in which I can guide and encourage them. I must learn to 
evaluate their growth and to guide them in evaluating their own work and 
behavior. 
"I want to help them experience -the joy of being alive. How often, 
Mrs. stone, you allowed us to pause in our tasks to enjoy the beauty of' 
a blue jay's coloring, the notes of the song sparrow, or the shades of a 
rainbow. _I shall never forget the special occasion of the break-up . of the 
ice. It was thrilling to stand here on the shore and watch the huge cakes 
smash over the ledge. I remember one year we each guessed the day and the 
hour that the ice would 'go out.• Hovr proud I was when our school paper, 
handwritten and hectographed each month, stated that my guess came nearest 
to the exact time. One parent felt that we were wasting time. We pupils 
didn't. To us it was really the birth of spring. Aren't parents inclined 
to believe that a teacher's only responsibility is to guide the child's 
intellectual growth?" 
"Yes, Jane, too often they do. Many modern parents, however, are 
beginning to realize that the schools' responsibilities are broader than 
exposure to a few required textbooks. They are coming to believe that 
interests, habits, attitudes,and reactions are important aspects of a 
child's growth. In the words of my professor, '~he school must plan for 
the social, emotional and physical needs of the child.'" 
Jane frowned slightly. ~o you mean it is useless for a teacher to 
attempt to guide the intellectual growth of a child before his parents 
have attended to his physical needs?" 
Mrs. Stone smiled. "Don't think for a minute that the physical needs 
are not included among the teacher's responsibilities, Jane." 
"Yes, Mrs. Stone, of course a teacher is required by law to give 
tests for vision and hearing, and to notify the parents of defects found, 
but what can she do if parents fail to correct bad eyes, ears, teeth, or 
throats?" 
"First, Jane, the teacher can make sure that those notices really 
reach the parents, and that they are made to realize the importance of 
them. The cards were so often misplaced that I now deliver them in person 
and discuss them with the parents. This has brought better results. It 
also offers an opportunity to visit the homes." 
"I should think discussing these physical cheek-ups with the group 
would make the children more interested in results and corrections." 
"It certainly does, Jane. Children are often pretty good at selling 
their ideas to parents~" 
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"But, Mrs. Stone, if parents are disinterested or are unable to 
provide corrections, what can a teacher do about it? Of course I remember 
the privilege you gave Pete to move about, change his seat, or sit at your 
desk so that he might see better; but what other things can be done?" 
"Often local clubs provide money for glasses or throat operations. 
The superintendent would know who might be willing to help, and the 
teacher should ask him. Do you remember what a problem Llo.yd was the 
first year he came here, and how he changed after the local men's club 
sponsored an operation for tonsils and adenoids? He became interested in 
school and was so much happier in his relations with other children that 
we all felt very sorry when his family moved out of our neighborhood.n 
Jane was thoughtful. "I realize now,n she said, "that there are m~ 
things the teacher can do for the child's physical needs. She can provide 
him with a seat of the right size, out of the draft, but in adequate light. 
I remember how surprised we were when the man from the electric company 
checked the lighting in our room. He found some seats had only half 
enough light, although he was able to offer suggestions for minor changes 
which gave the children much better working conditions. Such a little 
thing as a change in the facing of the desks may reduce eyestrain 
considerably." 
"You children always enjoyed the free material we received from such 
sources as insurance companies, the National Society for the Prevention of 
Blindness, and the State Department of Health. You awaited eagerly 
booklets asked for in letters that you wrote. How much more interesting 
it seemed than a similar lesson from your regular textbooks would have 
been. n 
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Jane moved out of the sun. which now peeked under the branches of 
the great tree. 11It wasn't always as warm as this here. We appreciated 
the hot lunches which you and Miss Wright prepared during those fall and 
winter days. So much of a child's happiness and success in school depends 
upon his physical health." 
"Yes. Jane, but mental health is just as important. The child must 
develop patience, self-control, cheerfulness, courage, and a host of other 
characteristics essential to personal and group well-being." 
Jane thought a moment in silence. "It certainly takes more than 
physical strength to bring about over-all development," she said. "There 
-
were several husky fellows in the grade in which I did ~ practice teach-
ing who seemed to have no interest in school work and put forth no effort 
to learn." 
"Interestt Jane. Remember John Dewey's book Interest and Effort in 
Education? Effort is put forth in proportion to the amount of interest -
no interest, no effort&" 
"But those boys were interested in many things outside of school." 
"The Good School recognizes the child's interests and abilities, and 
plana activities which are based on them. You see, Jane, it adds up about 
this way: We used to think that if' we forced a child to attend school and 
gave him assignments every day, he was learning. Those husky boys that you 
mentioned may have been a product of that kind of philosophy. It is true 
that they were learning, but it is likewise true that they had probably 
learned long since to dislike teachers, books, and all that they associ-
ated with the school environment. 
"If I were to suggest a major change in the conventional school 
(!,'{ 
program~ it would be that every teacher accept as fundamental the prin-
ciple that interest is the basis of learning and plan her classroom 
activities to gain the interest of the wide range of young personalities. 
If we could make that one transition the effectiveness of the school would 
be quite different from the present. 
"If I have seemed to be unduly intense as I talked about this point~ 
it is only because my years of experience have proved to me the futility 
of any other approach. Think of it~ Jane~ we draw children into school 
through forces which they do not understand~ schools which in some 
instances are four bare walls~ seats~ books~ and little else; and we 
expect this environment to compete for the.ir attention with a dynamic~ 
pulsating~ vigorous world outside~ a world of tractors. trucks. airplanes~ 
sports. radio programs. movies. and comic books which engage the thoughts 
of young people. Can you wonder that the immature mind has failed to 
understand, yes~ has came to hate the society which has compelled him to 
spend his time in a world of paper and ink when there is so much outside 
which is interesting. 
"There is the challenge, Jane. Can you make the life in the school 
interesting enough to meet the competition of the world outside? Possibly 
I should say it differently - can you make the school program consonant 
with the daily living of children? 
~ell~ I've talked enough. Come along, Jane, while I file these 
teats in the cumulative records. You may be interested in some of them.n 
Jane picked up her sweater as she followed Mrs. Stone back to the 
upper grade classroom. "May I help you with your filing? It would be 
good practice for me." 
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"Certainly you may, and ask any questions you wish." 
Jane paused briefly several times to glance at a record as she slid 
it into its folder. 
"It will surprise you, Jane. to find how valuable cumulative records 
will be to you in your teaching," said Mrs. Stone as she reached to 
replace the last folder in the file. Some papers fell from the folder to 
the floor. 
Jane picked them up and held them out to Mrs. Stone. 
"Those might interest you, Jane. You may want te work out something 
similar for your own use. Jane examined the pages with mounting interest. 
This is what she found: 
Understanding the Child 
I. Things I should know about each child 
A. Physical condition 
height - weight - eyes - ears - vaccinations -
inoculations - diseases - freedom from colds -
coordination - nervous habits 
B. Health habits 
posture - rest - diet - care of teeth - exercise 
C. Mental health 
level of maturity - ability to concentrate - to carry 
out responsibilities accepted - tQ cooperate -
cheerfulness - daydreaming 
D. Standards of ethics 
honesty - fairness - courtesy - respect for others 
E. Clothing 
neatness and cleanliness - suitable to season 
and work - accepted by group 
F. Transportation 
how, and haw far, the child comes to school 
II. Things I should know about the child's home 
A. Home background 
language - religion - culture - financial condition -
child's placement in the family 
B. Home atmosphere 
attitude of parents toward education, the school, 
the teacher, the child 
c. Home requirements 
school work - manual labor - emotional stability -
moral standards - initiative 
III. Things I should know about the community 
A. Local standards 
social behavior - culture - speech habits -
evidences of prejudice 
B. Community resources 
libraries - industries - points of historic interest -
educational opportunities - government - transportation -
clubs - health center - national groups 
"Knowing these things about the child's background should help the 
teacher understand the child,tt remarked Jane. 
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Mrs. stone now glanced at her watch. "I brought a lunch, since Bill 
is not returning fro.m work until three o'clock. Let's walk down to the 
bridge and enjoy a sandwich. Bill can pick us up there later and we can 
give you a ride home." 
Mrs. Stone smiled, "This is a beautiful setting for a schoolhouse. 
There are so many inter a sting things near it." 
-
"Here's the little cherry tree that sheltered a robin's nest each 
spring," said Jane. "Vfe crept out so quietly to see the ba~ robins that 
time when Mike discovered them. Henry had a knack for spying new flowers 
first. I remember how crestfallen he looked when he found that Indian 
Pipes should not be picked. But you explained that fifty children had 
seen Henry's Indian Pipe and that. now fifty children would recognize and 
' leave any others they found." 
A few minutes later, seated on the bank of the stream, the two women 
were enjoying the lunch and the surroundings. 
"Here is the place where we lost Ben Gee, the turtle, after keeping 
him for nearly three years," said Jane. 
"You supposed he was thoroughly domesticated, but it was still his 
instinct to escape and hide when he slipped into the brook." 
'~e learned more about turtles from Ben Gee than all of our books 
could tell us. Remember, the superintendent said little mud turtles 
always died when shut up, because they wouldn't eat? Bim brought the 
turtle the first red strawberry, which the turtle refused to eat. Then 
in disgust Bim said, 'Try that then,' and threw in an angleworm. How 
Ben Gee fell upon that worm and devoured it. We had all come running 
at Bim's yell of 'Come see it go dawn.' Ben Gee ate almost every kind 
, 
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of insects, except spiders. He ate ants' and angleworms' eggs." 
"Your remembering about Ben Gee and his habits proves what I have 
said about how important it is for school programs to be based on the 
interests of the pupils. You youngsters enjoyed reading to find out all 
you could about turtles. You didn't realize how much you were improving 
such reading skills as using the table of contents and indexes to locate 
pertinent materials, reading for information, and taking notes. Same of 
you found books and magazines in the library and at home and gave us 
interesting illustrative reports. In outlining, organizing, and writing 
your stories, you developed skill in the language arts. You gained poise 
and self-confidence in talking before the group." 
~en there were frogs' eggs to watch, no one wanted to miss a day 
of school. Polly, the big polliwog, was the only one wnich really grew 
to any size. She died after freezing and thawing several times during 
the winter. Do you still have her in alcohol in the school museum?" 
Jane smiled. ~The others were usually overfed. I remember one whole 
batch that actually burst from eating graham cracker crumbs. Jimmie 
brought pond scum for Polly and would not allow any of us to feed her 
anything else." 
Mrs. Stone said, "You were all such good sports. None of you were 
ever afraid of bugs, toads or • n • • 
"Or even snakes!" interrupted Jane, "because you weren't. We knew 
they were interesting and fun to study. Our hikes were fun, too, and so 
were our hare and hound chases, which we had on some clear, crisp October 
afternoons. We enjoyed roasting hot dogs and marshmallows, then singing 
as we rested around the fire before our tramp back. We carefully put out 
every coal and· started home, stopping often to look at the hills and the 
winding river in the distance and to get our breath. Some of the Boy 
Scouts were more used to hiking than we girls were.a 
"Our troop did especially well in the regional Boy Scout rally this 
year," remarked Mrs. stone. rtwe were proud of them." 
"''!ov1 we girls wanted to form a troopJ 11 said Jane. "Did anyone ever 
come to the community who could qualify as a Girl Scout leader?" 
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"Yes, when Peggy finished college and came back here to live two years 
ago, she organized a Girl Scout troop. There are enough younger girls now 
for another troop. They may ask you to be their leader, Jane. Would you 
consider it?" 
', 
Neither of the women had noticed the oar which had stopped on the 
bridge, until the horn sounded and the driver called out, "Came, break up 
the teachers' meetingl I'm in a hurry." But the eyes of the driver 
sparkled with good nature. 
~ell, we had fun," Jame remarked as she got into the back seat. 
-
"Is that the password?" asked Mr. Stone, laughing. "Nearly every 
time I pick up a load of children I hear that same remark. Then there is 
one solemn-eyed youngster with long black braids who often tops it off 
with, 'Yes, I think our school is a good school,' and a red-haired imp, 
who must add his bit, 'You bet it isl We and our teachers do a good job. 
We understand each other, we like each other, and we do have fun together.'' 
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- ---1 CHARACTERISTICS (AND THEIR EDUCATIONAL IMPLICATIONS) OF VARIOUS AGE GROUPS I 
In planning the program for the Good School, we must keep in mind that 1: 
our goal is to provide an environment which will enable each child to 
develop his individual potentialities in order that he may became a 
personality socially acceptable to his peers as well as to the adults with 
whom he comes in contact. Certain basic needs are common to all children, 
persisting through childhood and, with same modification, throughout life. 
Among these fundamental needs are a balance of work, rest, and play; a 
varied, nutritious diet; a sense of security ·which comes from the feeling 
of being loved, of belonging to the group, and of being recognized as an 
individual. In our curriculum we must consider the age and maturity levels 
of the members of the group. Certain physi cal, mental, emotional, and 
so_cial traits and abilities are quite generally distinctive at definite age 
levels. We know that development is gradual and steady but varies in rate 
in individuals. Consequently, there is overlapping in the characteristics 
attrib~ted to each age group. 
For purposes of organization, the writer has used three age groups to 
include children from 6 to 8, generally found in grades 1 to 3; children 
from 9 to 11, usually in grades 4 to 6; adolescents, in grades 7 to 9. The 
following outlines are not all-inclusive but are merely suggestive. For 
further information and help, see ~ Li·ttle Folks! 
Ten~ and Child Development and the Curriculum~ 
The Child from Five to 
lMaine State Department of Education, Our Little Folks, Curriculum Bulletin 
No. 5. Augusta: 1946. 
2Arnold L. Gesell and others, The Child from Five to Ten. New York: 
I Harper and Bros., 1946·. -------
j 3Arthur T. Jersild and Associates, Child Development and the Curriculum. 
~~ New York: Teachers College, Columbia University, 1946: 
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PHYSICAL DEVELOPMENT 
Ages 6-8, Grades 1·3 
Characteristics Educational Implications 
Rapid physical gr<intth, Frequent checking of height and 
especially in the earlier weight 
period. Need for further check-up where there 
is great variation or lack of growth 
Easily fatigued without 
realizing it 
Wide range of physical develop-
ment among children of same age 
Body in constant motion 
Fondness tor boisterous, 
rough and tumble plq 
Increasing coordination of 
large muscles 
Beginning of coordination of 
smaller muscles 
Need tor short, alternate periods 
ot activity and rest 
Activities organized to recognize 
individual growth 
Movable equipment 
Activities planned to allow for 
frequent moving about 
Active games such as singing games, 
skipping to music, galloping and 
running 
Outdoor pl~ apparatus such as 
swings, teeters, and slides . 
~ae of large blocks, easels, 
blackboards, clay and sand, especially 
in grades 1 and 2 
Large pencils, crayons, chalk and 
paint brushes can usually be replaced 
by time the child is 8 years old 
-----
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PHYSICAL DEVELOPMENT 
Ages 6-8, Grades 1-3 
Characteristics 
Tendency to print reversals 
of several capital letters 
Gradual development of skill 
in manipulative activities 
Gap between what child W8.Ilts to 
do and is able to do with hands 
Prevalance of children's 
diseases and colds 
Deformity real danger because 
of plasticity of bones 
Educati o:nal Im.pli.cati ons 
Varied practice in reading froa left 
to right ~th large charts until child 
is ready to write 
Manuscript writing in grades 1 and 2 
replaced by cursive writing in grade S 
as soon as child is ready 
Provision for experiences in simple 
construction with varied materials 
Daily health inspection 
Cooperation of parents in determining 
when child should be kept at home 
DevelQpment of correct attitude 
toward treatment of illness to 
safeguard health of the individual 
and prevent infection of the group 
Program arranged to give time for 
individual help so that child may 
return to his group after absence 
due to illness 
Frequent adjustment of chairs, desks, 
or tables 
Variety of activities to develop 
____ ,, __ _ 
good posture habits 
- II 
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PHYSICAL DEVELOPMENT 
Ages 6-B, Grades 1-3 
Characteristics 
Vision far-sighted 
Ears less sensitive to vari-
ations in sounds and tones 
Need for adequate food, 
relaxation and sleep 
Educational Implications 
Need for large print and large 
pictures in books and on charts 
or blackboards 
Adequate lighting 
Activities requiring close vision 
delayed until child's sight is 
ready for them 
Tests for vision at regular intervals 
Need for practice in careful 
enunciation and pronunciation in 
low• well-modulated voice 
Activities such as choral reading 
or singing to develop recognition 
of voice quality and range of tone 
Te.sts for hearing at regular intervals 
Freedom for child With defective · ·· 
hearing to move when he feels it 
is necessary 
Health progrBlll to help child develop 
, understandings, attitudes, and habits 
conducive to healthful living 
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MENTAL DEVELOBmNT 
Ages 6-81 Grades 1-3 
Characteristics 
Eagerness to explore and 
experiment 
Response to problema in terms 
of objects rather than under-
lying principles 
Outstanding curiosity about 
people and things in an ever-
widening circle 
Active imagination, fond of 
imitating and make-believe 
Interest short-lived and 
easily, diverted 
Attention span short 
Periods of concentration 
ot short duration 
Educational Implications 
Provision for many direct experiences, 
such as excursions, using varied 
materials to illustrate ideas, and 
opportunities for reporting to the 
group 
Activities to meet immediate interests 
and to extend interest beyond the 
range of direct experiences 
Vicarious experiences carefully 
directed toward development of 
correct concepts, ideas, and 
relationships 
Frequent dramatizations 
Activities to help children distin-
guish between real and make-believe 
Creative language arts activities 
Mimetic a 
Short units of work with varied 
activities 
Challenging situations to increase 
attention span 
Opportunities to work alone, quietly 
and with absorption - gradually 
len~hen , eri~f 
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Ages 6-8, Grades 1-3 
Characteristics Educational Implications 
I 
Keen interest in learning ~eadineaa considered in all 
learning situations 
Rate of learning usually rapid, Grouping baaed on readiness for 
but differing in individuals developing skills and abilities 
Frequent evaluation to determine 
need for practice in acquiring 
skills and techniques 
Opportunities for independent work 
and thinking within the group 
Activities designed to give child 
satisfying answers to problema 
and questions 
Increased verbalism Activities directing verbaliam 
toward comprehension 
verbalism directed toward development 
of language arts 
Steady increase in ability to Frequent opportunities to act in new 
reason, to solve simple situations and to make decisions 
problems, and to make decisions based on thinking through to find the 
relationships between the present 
and previous experiences 
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SOCIAL AND EMOTIONAL DEVELOPMENT 
Ages 6-8, Grades 1-i 
Characteristics 
Strong spirit of individual-
ism in early years gradually 
giving way to interest in 
their peers and desire for 
participation and group 
approval 
Desire to assume 
responsibilities 
Tendency tGJWard emotional 
instability 
Conflict between dependence upon 
adults for direction and desire 
for independent social behavior 
Fears and worries strong in 
earlier years but tapering 
off at about 8 
Educational Implications 
AotiTe games with individual freedom 
and little organization rather than 
hard and fast rules 
Varied group aotiTities 
Experiences to develop understanding 
of social requirements and desirable 
social attitudes and behavior 
Opportunities to accept 
constructive criticism 
Schedules for roam duties 
~eriences in caring for and 
respecting personal and group property 
Non~oompetitiTe actiTities 
Activities adjusted to varying 
maturity levels to prevent repeated 
failures and to allow for praise for 
a job well done 
Guidance in developing self-confidence 
and self-control through group 
activities 
Care in selection of stories, movies, 
radio programs, and games 
Examination of cauaes of fear and ~~ 
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SOCIAL AND EMOTIONAL DEVELOFKENT 
Ages 6-8, Grades 1-3 
Characteristics Educational Implications 
Experiences in facing and overcoming 
fears and worries 
Desire for affection, approval, Friendly, wholesome classroom 
and praise fro.m adults as well atmosphere to develop confidence in 
as a strong need for protection the teacher, who must show affection, 
and help courtesy, interest, recognition of 
effort, and fair treatment 
PHYSICAL DEVELOPMENT 
Ages 9-11, Grades 4-6 
Heart small in proportion 
to rest of body 
Danger of cardiac conditions 
resulting tram diseases of 
earlier years 
Physical growth slsw 
but steady 
Planned periods of rest and 
relaxatian 
Need tor rest determined b.f 
teaCher's observation 
Careful supervision of physical 
activities of children with 
cardiac conditions 
Arithmetic problems using records 
of own growth 
Activities to develop understanding 
of nutritious, well-balanced diets 
Code of health habits 
--- =-~r, 
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PHYSICAL DEVELOPMENT 
Ages 9-11, Grades 4-6 
Characteristics 
Healthy, active, full of 
vitality, but apt to overdo 
Speed, strength, and accurae,y 
characteristic of play 
Increased power in coordination 
of hand and eye in manipulative 
skills 
Posture poorer than when 
child entered school 
Physical appearance unimportant, 
especially to ba.ys 
Educational Implications 
Highly organized, competitive 
games of short duration 
Gemes and rhythm work more complicated 
than those used with younger children 
Folk dancing 
Dramatizations 
Alternate periods of purposeful 
activity and relaxation 
Games requiring exactness, such as 
throwing and catching a ball, swilmnin 
running, jumping, and skating 
Activities to perfect and refine 
writing skills 
Higher standards of work in 
legibility, neatness and aooura~ 
Short periods of sitting still or 
leaning over work 
Freedom to move about 
Movable furniture 
Adjustable seats 
Activities designed to develop an 
understanding of good posture and 
ita importance 
I[ 
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MENTAL DEVELOPMENT 
Ages 9-111 Grades 4-6 
Characteristics Educati onal lmplications 
Avid for facts, intellectually Excursions to places of interest 
active and curious in the community 
Interviews With community leaders 
and :people from other lands 
Creative activities with 
varied materials 
Guidance to keep children 
enthusiastic learners 
Activities to combat superstitions 
and prejudices 
Ability to distinguish between Experience in science and work-type 
work and play • fact and fancy activities 
Increased need for learning Practice for development of 
skills and techniques needed skills 
Increased ability in self- Activities involving independent 
direction and leadership effort 
Teacher-pupil planning 
Hero and adventure storiea 
Biographies or great men 
Ability to understand relation- Opportunities to use reference 
ships 1 less verbalism materials 
Vicarious experiences using many and 
varied reading materials, radio1 
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:MENTAL DEVELOPMENT 
Ages 9-11, Grades 4-6 
Characteristics Educational Implications 
Gradual advance in critical Opportunities to make generalizations 
and abstract thinking Solving problems 
Ability to concentrate for Longer working and planning periods 
longer .periods 
Attention less easily distracted 
}~rked improvement in vivid, Activities in oral and written langu~ 
accurate, verbal expression to stimulate vocabulary development an 
to perfect skills in the language arts 
Interest in collecting Hobby shows 
Guidance in organizing and 
displaying collections 
Boys interested in mechanical Activities to meet differing 
devices. girls in homemaking interests of boys and girls 
activities 
Reading interest childish, Extensive supplementary material on 
although ability may be on various reading levels, including 
adult level mystery, adventure, science, and 
travel books for boys; and books on 
home and school life, fairy stories, 
and biographies of outstanding and 
unselfish women for the girls 
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SOCIAL AND EMOTIONAL D:E.VELOPMENT 
Ages 9-11, Grades 4-6 
Characteristics 
Opinions of peers more important 
than those of parents or other 
adults 
Increased ability in judging 
actions, facing consequences, 
and self-control 
Approval and companionship of 
peers more important than in 
earlier years 
Little companionship between 
sexes, often antagonistic 
Greater interest in success of 
group, although desire to excel 
as an individual is still strong 
Critical of ~Yn performance 
Extremely loyal to group 
Educational Implications 
Standards of behavior formulated 
by the group 
Need for careful guidance to avoid 
imposing adult standards 
Activities designed to help evaluate 
behavior in relation to standards set 
up by group 
Student government and clubs or teams 
operated ~ pupils with teacher's 
guidance 
Groups segregated b,y sex in same 
classroom activities, in clubs, i n 
competitive team games, and on 
excursions 
More heterogeneous grouping for 
many activities 
Opportuni-ties for cooperative 
ventures wherein the contributions 
of the individual are appraised by 
the group 
Standards for reporting set up by 
the group 
- ----====~====================================================================~========== 
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SOCIAL AND H.WTIONAL DEVELOPMENT 
/ 
Ages 9-11, Grades 4-6 
Characteristics Educational Implications 
Increased skill and interest in Carefully planned physical education 
highly organized and competiti·ve and leisure time activities adapted 
games to the differing interests of boys 
Admiration for physical strength and girls 
and skill, courage and self-
control prevalent among boys 
Admiration for unselfishness, Duties as monitors in corridors and 
kindliness , friendliness, and basements and as leaders in group 
protecting younger and weaker activities on the playground 
children prevalent among girls 
Tendency toward hero-worship Use of biographies of the world's 
Essentially truthful, honest, famous leaders . with opportunities 
dependable, and responsible for character analysis to determine 
essentials of leadership in various 
fields 
Activities for developing understand-
ing and appreciation of the contri-
butions of peoples of other races, 
nationalities, and creeds to prevent 
growth of prejudices 
Need for teacher to display character-
istics and behavior worthy of 
emulation 
,, 
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SOCIAL AND EJ:'I10TIONAL DEVELOPMENT 
Ages 9-11, Grades 4-6 
Characteristics 
Indifference to personal 
appearance more noticeable 
among boys than girls 
Sensitive to correction 
Boys quarrelsome and inclined 
to shout and resort to bullying 
to attract attention and admiration 
Girls inclined to giggle and 
whisper or make sarcastic remarks 
to cover embarrassment 
Great stress on whether teacher 
is fair or unfair 
More independent of adult super-
vision, although still dependent 
upon adults for security and 
affection 
Educational Implications 
Need for guidance in formulating 
standards of socially acceptable 
appearance as well as socially 
acceptable behavior 
Frequent pupil in.spections for 
cleanliness and neatness of persons 
and clothing 
Need for judgment and tact on part of 
teacher when correction is necessary 
Need to avoid comparison of 
individuals 
Greater stress on progress of each 
individual according to his ability 
and maturity level 
Disapproval of group usually a more 
potent factor than punishment by 
adult when behavior fails to meet 
social standards of group 
Understanding of home environment of 
each individual within the group 
SOCIAL AND EnllOTIONAL DEVELOPMENT 
Ages 9-11, Grades 4-6 
Characteristics Educational Implications 
Considerable improvement in Individual music lessons 
auditory discrimination after Group activities in music appreciation 
ten years of age choral reading, and listening to 
Greater emotional appreciation poetry 
of music and literature 
I 
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PHYSICAL DEVELOPMENT 
Age s 12-14, Grades 7-9 
Characteristics Educational Implications 
Spurt in physical growth, with Carefully planned physical education 
noticeable increase in height and health program to develop good 
habits of diet, exercise , and rest 
Wide variations in height and Careful grouping for physical 
weight of individuals within education activities 
the group , due to differing 
maturity rates 
Burden on heart, due to rapid Alternate periods of rest and more 
growth and maturation strenuous activity 
Danger of developing permanent 
hee.rt ailment 
Physical education program planned to 
restrict competitive games and other 
strenuous activities in which pupils 
may overdo 
Important physiological ohan~s Careful guidance in helping children 
Maturation earlier among girls understand these natural physical 
than among boys changes 
Frequent fainting, dizziness, Same segregation of sexes during 
and digestive disturbances health discussions 
Stress on proper diet and regularity 
in eating, elimination, and sleep 
=-r 
PHYSICAL DEVELOPMENT 
Ages 12-14, Grades 7-9 
Characteristics Educational Implications 
Loss of speed and accura~ Activities requiring less skillful 
jl of movement motor coordination 
/ Awkwardness and poor posture Careful training in posture, rhythmic 
I 
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activities, and dancing to develop 
poise and to improve personal 
appearance 
Begi~.ning of shift from Increased opportunity to watch 
participator to spectator school teams perform 
in vigorous sports Activities to increase feelings of 
loyalty toward school teams and 
understanding of the need for 
cooperative teamwork rather than 
spectacular playing ~ individuals 
MENTAL DEVELOPMENT 
Ages 12-14, Grades 7-9 
1~rked increase in ability to Provision for longer class periods 
concentrate for longer than in earlier grades 
periods of time 
Wide and inclusive intellectual Planned curriculum of increasing 
interests breadth and depth 
Broa.dening hori zona Varied and inclusive social studies 
programs stressing social 
development 
4 
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MENTAL DEVELOPM~~ 
Ages 12-14, Grades 7-9 
Characteristics 
Increasing ability to deal in 
generalizations 
Beginning of sensitiveness to 
environment and perspective as 
to place Within immediate 
environment 
Greater interest in reading 
Vivid imaginations 
Increased use o£ colorful 
language, slang, and long words 
Radio and movies important 
Educational Implications 
Activities designed to develop 
capacity for critical thinking, 
judging, making comparisons, forming 
generalizations 
Opportunities to assume responsibility 
for own behavior and for improving the 
school and local community 
Access to varied books for supplemen-
tary activities and leisure time 
reading 
Books of adventure, exploration, 
scientific discoveries, and those 
related to hobbies for boys 
Romantic fiction and historical novels 
for girls 
Opportunities to develop libr~J 
techniques and for individual research 
Activities comprising creative 
writing, prose, poetry, and drama 
Guidance in setting standards for 
I leisure time activities leisure time activities 
I! Opportunities to develop power of 
I discrimination in use of leisure 
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SOCIAL AND EMOTIONAL DEVELOPMENT 
Ages 12-14, Grades 7-9 
Characteristics Educational Implications 
Increasing regard for adult Opportunities to participate in 
standards, approval, and service organizations approved by 
types of entertainment adults, such as Junior Red Cross or 
Junior Chamber of Commerce 
Critical attitude toward home, Need for sympathetic understanding of 
parents, and society in general home environment and difficulties of 
adjustment 
Development of moral code Participation in character- building 
organizations such as Scouts, 
Campfire Girls, 4-H Clubs 
More advanced clubs with constitution 
and by-laws 
Concern over social status Guidance in developing understanding 
of h~n relationships and wholesome 
standards of living and recognition 
of individual differences in person-
ality, ability, and talents 
Growing sex consciousness and Opportunities for sexes to work 
desire to attract and be cooperatively in group activities 
accepted ~ opposite sex Program of guidance in speech, dress, 
Interest in clothes and 
!I personal appearance 
and social conduct 
Guidance in developing wholesome 
,I 
' 
attitudes toward opposite sex 
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SOCIAL AND EMOTI ONAL DEVELOPMENT 
Ages 12-14, Grades 7-9 
Characteristics Educational Implications 
Greater concern over money to Need for personal, social, and 
keep up with peers vocational guidance 
Beginning of interest in vocations Discussions abot1t variot1s types of 
work - the advantages, qualifications, 
and training necessary for each 
Biographies of leaders in industry, 
science, the professions, and 
government 
Increasing importance of teams Games highly organized to combine 
many operations into one large 
activity 
Idealistic and emotionally Opportunities to practice self-control 
responsive and self-direction 
Independence shown through Activities wherein group sets up and 
self-assertion attempts to maintain standards of 
Desire for isolation, due to loyalty and participation 
decreased physi cal energy which 
accompanies sexual maturing 
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KNOO'LEDGE AND UNDERSTANDmG OF THE COMMUNITY 
To you, the Jimmies and Janes, I offer a challenge to help us 
develop the Good School. As the school is one of the basic social units 
of the community, there must be close cooperation between the school and 
the community. The teacher of the Good School must not only teach skills 
and knowledges but must also guide children in acquiring those under-
standings, attitudes, and appreciations which help make them good citizens1 
I 
I remember, as though it were yesterday, the day I arrived in the 
town where I was to start my teaching. I had came a few days before 
school opened because I wanted to get acquainted with same of the people 
and find out what kind of a community it was. 
On my first trip around town, I found a small stone library covered 
with beautiful ivy. As I entered, the librarian greeted me graciously. 
Vihen I told her that I was the new teacher, she showed me the children's 
roam, with its many fine books. This roam, she said, had been a great 
disappointment, as the children almost never visited it. As we talked, 
I asked if she would be willing to show my class how to use the library, 
and she was eager to help in any way to bring the school and the -t:?own 
library closer together. 
Soon after school started, I took my group to visit the library. 
The librarian told the children short stories about same of the many 
entertaining books. This excursion was so successful that it led to a 
regular Saturday morning story hour. 
Later in the year, members of my class visited other classrooms to 
tell them of their experiences at the library. They gave short talks, 
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showing vivid posters and drawings of scenes from stories they liked. 
They dramatized same parts and gave puppet shows of other parts of 
adventure stories that had strong appeal for them. They explained that 
many kinds of interesting books could be found in the local library, 
and they offered to be guides for any children who wanted their help. 
Later, a check with the librarian showed that use of the children's 
section had increased. 
54 
I also visited the post office, which was a new building with all 
modern equipment. The postmaster 1 who was the father of one of my 
pupils, took pride in showing me how the work was handled. I know my 
call aroused his interest, for his son brought us an invitation to 
visit and get first-hand knowledge of this branch of our federal service 
during our unit work on the community. 
There never is time during one school year to visit all of the 
places of interest in the community. During the first few days I learned 
the location of the public services and businesses I thought would be of 
value to my pupils. I listed them in the back of my plan book for use as 
they seemed to fit into the classroom program. Same of them were: 
Airport Bakery 
Railroad depots and bus terminals 
Steamship docks 
Telephone and telegraph offices 
Radio stations 
Newspaper office 
Fire station 
Dry goods stores 
Markets 
Ice cream plant 
Factories 
Town office 
Banks 
Parks and playgrounds 
:Museum 
Libraries 
New housing projects 
I ----=-~-=-==~========================================================================~~========= 
On Saturday night ley landlady invited me to accompany her to the 
Grange meeting. There I met many of the people whose children would be 
in my class. 
The .first Sunday I donned my best and started off to church. There, 
indeed, my welcome into the community became very real, and as I left the 
church I felt as though it were a return visit rather than my first. It 
was pleasant the first school morning to hear a mother say, "I met you 
at church Sunday." 
These early community contacts proved valuable many times during my 
first year. 
I recall the day Jimmy came in bursting with pride because his 
Uncle Jim, an assistant fire chief, was willing to visit us. We 
discussed What we wanted to find .out about haw the fire department 
helped the community. We decided who should introduce our guest and 
hOW' we would thank him. The appointed day came, and Uncle Jim, dressed 
in his best uniform, was ushered to his seat in the circle of children. 
What an attentive and admiring audience he hadl The pupils' questions 
put him at ease. I smiled when Freddie, who did not enjo,y school, 
asked Uncle Jim if he would like to see a good fire drill. Needless to 
say, Freddie was the leader. We never got out of the building more 
quickly or in better order. 
I remember also how proud my safety patrol boys were when the 
officer from the police department commented on the efficient work they 
had done in all kinde of weather. 
I 
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Other adults who might contribute important information to our 
class are: 
Artist 
Author 
Doctor or nurse 
Banker 
Editor of a newspaper 
Storekeeper 
Of.fioe worker 
Traffic officer 
Member of the Chamber of COilDJlerce 
Local historian 
Member of the community who has 
traveled and seen interesting things 
Traveler fram another country 
or section of our country 
Airplane hostess 
Airplane pilot 
Beautician 
Manager of a canning factory 
Shipbuilder 
Carpenter 
Farmer 
Fisherman 
One of our greatest adventures was an excursion to a nearby dairy 
farm. It came about in this way: One icy morning the milkman was late 
in arriving at our building. He explained that both his sons were ill, 
so he had to do their chores. Three youngsters offered to assist in 
delivering milk at the other two buildings. The next morning the man 
thanked the class for their help and, seeing evidence of a farm unit in 
progress, invited us all to visit his farm. The ohildren wrote letters 
to their parents for permission to make the trip. The local school bus, 
which the superintendent had assigned for such excursions, arrived on 
schedule to take us to see the wonders of a modern dairy plant. There 
was great excitement as the children observed the caws being milked by 
machines and the milk being processed. To make the trip complete, the 
milkman's wife served eaoh of us a glass of the milk we had all watched 
being prepared. 
A visit to the local hospital and the Old ladies Home for carol 
singing highlighted the Christmas season. As one little youngster 
expressed it on his return, "It makes you feel good from the inside out. n 
I encouraged the children to attend same of the many programs 
presented in the community, and then together we discussed musical 
programs, dramatic entertainments, sermons, debates, panel discussions, 
symposiums, and educational motion pictures. 
The community has many organized groups which strive to build 
character and leadership and train in worthwhile leisure activities, 
such as: 
Boy Scouts Junior Red Cross 
Girl Scouts Y.M.C.A. 
Camp Fire Girls Y.W.C.A. 
4-H Clubs Church schools 
A teacher at a rural school nearby discovered that there was no 
gathering place for the young people in all the neighborhood. Among 
"young people" she included the children of junior and senior high school 
age and the young (and young in heart) married people. She was given 
permission by the superintendent and the school board to use the school 
house ~ for any gathering she approved of, as long as she would be 
responsible for the property. 
After borrowing a record player and some records for square dances, 
she sent out word that anyone in the neighborhood would be welcome at the 
school house on Saturday nigpt. About thirty people appeared at that 
I 
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first party, and a pleasant evening was spent with square dances, walt~es, :1 
and games. Since then the attendance has increased until the bi-weekly I 
Saturday night parties fill the school house to capacity. The light 
refreshments made from instant coffee and canned milk add sociability 
to the event and are no work to prepare or serve, as the people bring 
along cups, spoons, and sugar. On special occasions some folks bring 
oakes or cookies to share. 
This teacher thinks her school and neighborhood have gained in 
many ways: 
1. It has given her, as teacher, an excellent opportunity to meet 
parents she had not known. 
2. The high school and junior high students of this neighborhood 
enjoy supervised entertainment and have gained poise and self-
control through these opportunities for developing social graces. 
3. It has given the people of the neighborhood an added chance to 
mingle socially as a group and has resulted in many n~ friendships 
among neighbors. ' 
4. It has given the teacher a fine opportuni~ to gain the cooperatic~ 
of the parents by showing them what their children are doing in 
school and discussing with them projects requiring parents' help. 
A fund has been raised through the voluntar,y donations of the people 
attending the Saturday night parties to buy extra things for the school 
program, such as paints, records, or playground equipment. 
By sharing in such activities, residents of the community have not 
only helped to improve the school but have also become aware of the 
importance of the school and the need for their cooperation. 
II 
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IUTmVLEDGE AND UNDERST~l)ING OF THE HOl.fE ,i 
At the teachers' meeting the other night, we discussed Jimmie's 
letter. I was impressed by his understanding of haw the Good School is 
trying to develop the personalities of individual children. 
From my awn experience I have found that the pupil's interests, needs. 
and behavior, especially in the early grades, reflect the conditioning 
influences of his home. I need· knowledge of the home and family back-
ground in order to better understand these factors. The following questions' 
,, 
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11:re good guides: 
A. What knowledge should I, as a teacher, have of the child's home? 
1. Do I know the name of the mother, father, or guardian? I 
I 
Early in the school year. a mother called and announced I 
that she was Sally's mother and had come to visit for the afternoon.! 
Not having seen Sally's mother before. I greeted her with. "How do 
you do, Mrs. Young. 11 
To my surprise she replied, ~name is not Young; it's Brown.' 
The child had been adopted and the mother had remarried. 
2. Do I know the home address? 
One cold January morning Jeane came in crying because she was 
so cold. When I inquired about the distanoe she had came, I 
learned that she had moved recently to a section of the town that 
was a mile from the school. Had I known Jeane lived so far from 
sehooi, I -could have asked the superintendent to try to make 
arrangements for her to ride. 
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3. Do I know the racial background of my pupils? 
Sometimes in a mill town you will find many children of 
II 
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foreign background. If yonnny is not Italian or French. he may not I 
I 
Some of the I 
fit with the gang. 
Raymond was a Negro and lived across the tracks. 
children called him unkind names and said unpleasant things to him 
on the way home from school. He was frequently absent after such 
experiences. On one of the occasions when we were talking about 
friendship with people of all colors 
the group's attitude toward Raymond. 
and races • one child mentioned I 
After discussion. the children! 
1, 
decided to try to help Raymond feel a part of the group. Someone 
mentioned that he was a "keen" pitcher. and soon Raymond became a 
valuable member of the baseball team. Raymond• s happy smile and 
the disappearance of many antagonistic attitudes on the part of 
the class were indications of an improved relationship. 
4. Do I know the language spoken in the home? 
Children. especially in the early grades. have difficulty 
when one language is spoken at hane and another at school. They 
become confused and are slow in learning. 
One morning before school. Carmen came to my desk. She 
seemed very excited. Beside her was a small. dark-haired. dark-
eyed little girl who was holding on to her hand as if she would 
never let go. Carmen explained that Maria had just arrived in 
this country from Italy. Her father had come to work in the paper 
mill. and Maria and her four brothers were going to enter school. 
They all spoke Italian at home and knew very little English. 
I 
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Vlhen Carmen introduced Maria and explained about their new 
classmate, the boys and girls immediately showed enthusiasm and 
a desire to make Maria feel at home. They wanted to show her 
everything in the roam at once, but soon discovered she did not 
understand what it was all about. 
Before recess, JOhn came to my desk and said, "I wish we 
could help teach Maria to speak English. I think she would like 
us much better ... 
So the children planned together what their first lesson 
would be. They decided to teach Maria the word "book" first, 
because that was what she seemed to like most in the classroom. 
Soon she could distinguish many colors, along with words such as 
box, desk, and chair. Maria learned rapidly with the help of the 
other pupils, and before the school year was over she led the 
opening exercises. 
5. Do I know the occupation of the parents? 
Do both parents work outside the home? 
Several times children have became ill during school 
hours. When I have asked them if they wanted to go home, they 
have said that no one was there because mother was working. So 
Patty or Albert spent the day in the teacher's room, the only 
quiet place for them. Many times if you know a mother works, 
you can make arrangements to send Patty or Albert to Aunt Cora's. 
Then, too, I could understand the interests, reactions, 
health habits and dress habits of a child better if I knew that 
his father was a banker and hi s mother a nurse, or that he came 
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fram a large family and his father was a mill hand. 
Occasionally there is a feeling of superiority which the 
teacher can help children overcame if she knows and understands 
her pupils' backgrounds. 
6. Do I know the educational background of the parents? 
Hazel was habitually saying "ain't." After this error had 
been corrected several times, it was suggested that she not only 
watch for it in her speech at school but also at home. 
After a few days Hazel came to me and said, with a discouraged 
tone in her voice, "I have heard 'ain't' so many times at hame 
- . 
that I can't help saying it myself." 
I found that Hazel's parents had received little education 
beyond grammar school and were not interested in helping her with 
her difficulty. 
Terry was eager to learn new words and their meanings. He 
spent so much of his time looking them up that I became interested. 
Upon visiting his hame, I found that he and his mother, who had 
been a teacher, often played word games. Through these games 
Terry had developed the vocabulary of a child three years his 
senior. 
7. Do I know the marital status of the parents? 
Within six weeks 1 time June's work dropped £ram better than 
average to poor. .She didn't complete her daily work, and spent 
most of the day looking into space. There were no smiles, and she 
refused to talk to anyone. It was not until her grandmother came 
to me and told me that June's mother and father were separating 
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that I realized wb¥ her attitude t~rard her school work and 
companions had changed. 
8. Do I know if either parent is deceased? 
You will find ma.:ey times that in the case of the mother's 
death the oldest girl will be called upon to take her place. Or 
perhaps Bill has to work after school to help support the family. 
No wonder Bill shows lack of interest- or Mabel appears to be 
tired and is slow in her studies. 
9. Do I know with whom the child resides? 
Herbert was considered a lazy boy. After investigating to 
see what the cause could be, I learned that he lived with his 
grandmother. She wouldn't allow him to do any work at home, 
waited on him, and permitted him to listen to the radio until 
late at night. His home environment did not help prepare him 
to accept the responsibilities of group membership. 
10. Do I know the number and position of children in the family? 
Jack is the oldest of a family of ten. His reactions in 
school will be different than those of Mary, Who is the only child. 
11. Do I know religious affiliations in the home? 
Elizabeth is absent from school on certain days when no one 
else is absent. Her health is good. Richard and Peter come to 
school late same mornings, although they are usually prompt. 
These children must attend religious observances not required tor 
the remainder of the class. 
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12. Do I know of parent interests and hobbies? 
Harry's father~ who had been to Japan and knew the language, 
spoke to the children about many interesting customs of that 
country. He also showed us samples of silk, embroidery, pottery, 
and painting. 
13. Do I know significant characteristics of parents? 
Mary Jane comes from a home in which the parents dominate 
their children. Her reactions differ from those of Lucy, whose 
parents encourage her to use initiative. 
B. Haw oan I obtain this information about the home? 
1. Visit the home and talk with parents. 
2. Correspond with parents. Encourage the exchange of friendly notes 
between parents and teacher concerning the progress of the pupils. 
3. Examine cumulative records. 
4. Provide programs at school and invite parents to attend. This is 
an excellent opportunity for parents to see what their children 
are doing. 
5. Plan an evening open house for parents. 
6. Talk with the child about things he does at home. 
7. Organize a Parent-Teacher Association 
c. What should I do with the information obtained'l 
1. Keep a cumulative record of each child. 
2. Confer with children to help them realize their possibilities. 
3. Compare findings with professional studies in guidance. 
Through this knowledge of the home, the teacher will gain better 
understanding of the child in terms of his family situation. She Will have 
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child. She will understand the expectations and demands of fathers and 
mothers. Through her study of the different customs. habits and manners 
that characterize various family and social groups. she will increase her 
sensitivity to the changes in the child's classroom behavior. Perhaps her 
most significant result will be that parents and teacher will learn to 
know and respect each other as persons and will work together for the 
same end - the greatest possible growth and development of the children. 
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MY TEACHING 
Dear Jimmie, 
Remember, of course I remember the many who have graced that seat, 
and I have thought of you frequently as I have follm~d your activities 
throughout the years that have passed since we were planning and working 
together. I was so pleased to hear that you have been enjoying steady 
advancement in your work With the insurance company. I hope that your 
success is due, in part, to your interest in people which seemed to 
develop during your years in our school. 
I liked especially your reference to the value of our private 
conferences. I remember that on your first day of school you were shy 
and seemed unable to mix with the group. It didn't take long for you to 
find your place, however, when you proved your skill in playing baseball. 
That much needed pitcher had been found! You had become a looked-up-to 
member of your group. I feared that you might feel too important until 
I observed h~rwillingly you helped others and how pleased you were when 
they accepted your suggestions. You always tried to be courteous and 
whenever I was doubtful of your motives · I usually concluded, after careful 
observation, that there was a pretty good reason for your behavior. 
However, you and I decided on occasion that perhaps if you had thought 
things through carefully you might have behaved differently. 
In the upper grades, when we studied our town we talked of different 
personalities and haw they influenced their fellow men. We were better 
able to pick out good and bad qualities of citizenship and, as a result, 
became more conscious of our own behavior. We tried to emulate the good 
leaders. We could see the benefits not only for ourselves but for others 
as well. We became more valuable members of our school, home, and 
community through our character analysis. 
I am thrilled that you remember the days spent in my school. No 
doubt you would be pleasantly surprised at the many changes that h&ve 
· taken place since then. Do you remember our motto, ~ake the most of 
what we have"? Haw hard it was at times to regulate that furnace, to 
prop those ever•falling windows and to keep our eyes from closing because 
of poor ventilationl Our desks and chairs are movable now instead of 
being fastened to the floor. The smoky old stove on which we tried to 
prepare warm lunches has been replaced by a more practical one. We also 
have had a complete set of both table and cooking dishes donated by our 
Parent-Teachers' Club. The members realized this need when they held 
their meetings in the school and wished to serve light refreshments. Vie 
are fortunate to have a roam mother who participates every Monday morning 
in our planning period, when we make out our menus for the week. She 
also advises us on the preparation of our lunches. We enjoy this new way 
of becoming better acquainted with the mothers. 
For years we endeavored to keep those drab, unsightly walls olean 
and more attractive by scrubbing and b.y our own meager attempts at 
creative art. Every effort was accepted and given its place in our class-
roam. What you would have given to have laid your hands on such materials 
as we have now - finger paints, pastels, poster paints, and project paper. 
Same of the original ideas you boys and girls carried out could have been 
more effective, but they did add to the attractiveness of our school. We 
still start plants from slips brought from home. Caution in their care is 
necessary, as we often become enthusiastic and try to force them in their 
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growth. This same thing sometimes happens to pupils who are not yet 
ready for reading or number. 
We discussed the possibility of painting the walls of the classroom. 
The parents were only too willing to donate the paint and brushes and~ in 
addition~ gave many helpful suggestions. We organized our project to 
insure that each student had a definite contribution to make. Johnny 
had brought a brush from home which he felt only he should use. 
Disapproval of his group made him realize than an older pupil could do 
a better job. 
The success of our painting stimulated us to continue our redeco-
rating. A committee was selected to purchase oilcloth of suitable color 
and design to cover shelves and tables. Plants and elaborate window 
decorations were suggested, but the group decided these were undesirable, 
as they would obstruct the natural light. Simplicity and color were our 
keynotes to a pleasant and restful atmosphere. 
We revised our list of room duties, adding new ones and appointing 
a chairman, whose responsibility it is to check to make sure that the work 
is done. Several times Mary's name was handed to me as failing to do her 
share. I noticed she appeared uninterested and I feared she was lazy. 
Conference periods clarified this situation, as I found Mary was tempo-
rarily taking over the work of her mother~ who was ill. We have bean able 
to lighten her load by offering suggestions as to the planning of the 
meals and general housework. Some of the girls have offered to care for 
the younger children after school. In a short time we found Mary 
improving. 
Our ways of conducting classes have changed too. We have found that 
the children learn more readily when they are to find the angwers to 
questions which have real meaning for them. These questions are listed 
on the blackboard and organized in related groups. ·. Members of the class, 
working individually or in small groups, engage in varied activities 
which employ skills and knowledges previously acquired, indicate the need 
for others, and provide opportunities for learning them. Thus school work 
has timeliness, meaning, and purpose. 
Sometimes we develop a unit based on a problem which the pupils 
want to solve. 
In the primary grades the children are interested in finding out 
about community helpers. They ask questions about who they are, ~nat 
they do, and how they do it. 
The upper grade students may ask questions about the natural resources 
industries, history and government of their community. 
Vfuen we were developing our unit on the community, the townspeople 
assisted qy giving us facts and figures which we needed. The letters we 
received and the interviews we had with people who were well versed bn the 
community gave us much valuable information. 
Several people came to the school and talked to us about their work 
in the community. 
OUr field trips acquainted us with surrounding vegetation, soil and 
rock formations, and enhanced our appreciation of natural beauty. The 
many things we were able to bring back added to our terrarium. We kept 
in mind our discussions about conservation of the rarities in plant life 
in Maine. When we discovered rare plants we let them grow undisturbed 
to prevent extinction. 
0 
These experiences have given us a clearer understanding of the 
connnunity in ·which we live. 
The pursuit of a program of this sort has far-reaching implications 
for growth in skills and knowledges and has the added advantage of aiding 
social and emotional development. 
Teachers who have attended the Curriculum Workshop have had help in 
planning and developing a unit. 
Our school library has grown tremendously. We now have a number of 
periodicals, a set of encyclopedias, a large dictionary and several smaller 
editions, together with both factual and pictorial books of varied reading 
levels. Some of our school library books are ordered by the school, others 
are bought with the proceeds from parent-teacher plays, hobby clubs, 
socials, and entertainments. Still others are donated. In addition, the 
state and town traveling libraries include fiction for ourselves and for 
members of the community who are willing to pay a small fee. 
We certainly have enjoyed the talks given by ot~ state nurse, who 
brings us useful materials. More inclusive cumulative health records are 
kept in an effort to guard the child's health. A mobile unit is now 
available for special health checks. If defects are found, suggestions 
are made for corrections. Handicapped children receive special attention. 
In many cases treatments are available at clinics. Information regarding 
these services may be obtained from the State Department of Health and 
I Welfare and the State Department of Education at Augusta. Local clinics 
may be formed through the efforts of the school nurse, superintendent, and 
school board. 
In planning for our physical education this year, we have selected 
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games suitable for our various ages and needs. ~hat a good time each one 
has presenting and teaching new games to his fellow classmates 1 We have 
looked forward to Play-Day when we could share our games and learn new 
ones from neighboring schools. Following strenuous activity, we often 
stop to enjoy a period of rest and relaxation which gives time for 
story telling and music. 
We find we are able to accomplish more by combining some of our 
classes, thus giving more time for individual help. To determine where 
this is possible, I must take into consideration not only my awn knowledge 
of the pupil's progress, age, and mental ability but also the results of 
several standardized tests. By grouping I am able to give more effective 
time to individuals who need additional help in basic skills. 
Instead of formal rank cards, we feel that we would like to send home 
reports which would show a truer picture of the individual child's all-
around development in understandings and attitudes as well as in skills, 
thus making comparison of one child with another impossible. By using 
this informative report we feel that there can be more cooperation 
betvreen the home and the school. 
We dreaded that first visit of the elementary supervisors from the 
state Department of Education. We soon realized that all the superin-
tendent had said about their being helpful, cooperative, and sympathetic 
was true. The questions they answered, the books they suggested, and 
their lists of free and inexpensive materials helped us greatly in our 
work. Their visits are now anticipated with pleasure. 
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Since you were here I have attended many summer sessions which I feel 
have helped me to eliminate some of my shortcomings. I am still trying to 
reach the goal of the Good School, and further study will, no doubt, help 
me much more. If you should be in this vicinity, do came in and compare 
notes with me. 
Your friend and teacher 
7 
THE PROFESSIONAL FAJIILY 
Dear Jimmie, 
You surely remember Miss Wright across the hall from me. You will 
be interested to know that she has retired after many years of' la,ral 
service. Do you recall her enthusiasm and cheerfulness, 
RELATIONS 
her kindly understanding, her respect for her co-workers, 
WITH 
and her interest in what they were doing? Her praise for 
OTHER 
a job well done encouraged us to give willingly of ourselves. 
TEA.CHERS 
We who taught with her were influenced to live richer lives, 
often sharing hours of' relaxation by attending concerts, plays and lectures 
or viewing art exhibits, flower displays, and fashion shows. You as a 
student must have sensed the harmonious atmosphere of the school where 
the teachers worked and played together. 
When you vieit our school you must meet our new teacher. She has 
a modest but responsive personality, respects the opinions of others, and 
is alert, friendly, and sincere. Her interests outside of' 
GROWTH 
school include reading, music, and sports. Perhaps the most 
THROUGH 
stimulating aspect of' .our relationship is the exchange of 
EXCHANGE 
ideas. Although her teaching is based on sound educational 
OF IDEAS 
principles, her methods sometimes differ from mine. I have 
tried some of her techniques with success and she, in turn, has accepted 
same of my suggestions. 
II 
't 
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We are trying an experiment in sharing professional literature. We 
post on the teachers' bulletin board short articles or 
GROWTH 
THROUGH 
SHARING 
PROFESS! ONAL 
paragraphs copied from educational magazines or new books. 
We are inclined to contribute those articles which appeal 
to our individual interests or substantiate our own 
policies. Lively discussions often ensue. To provide 
LITERATURE 
materials based on sound educational research, we have 
:toraed a. book club. Each of ua ha.s bought a recent book ar subscribed 
to a professional magazine. Making these available to the entire group 
enables each of us to examine the philosophy and practices of several 
leading educators. 
We are planning a. study group to became familiar with new trends 
in education. We have talked with our superintendent, who is helping by 
GROWTH 
THROUGH 
FURTHER 
TRAINING 
furnishing professional books and magazines. OUr program 
committee has arranged to have speakers who will discuss with 
us such subjects a.s Child Development, Teaching through a 
.Sequence of Units, Conducting Conferences to Discover the 
Underlying Causes a.nd Possible Remedies for Pupils' Maladjust-
menta, and Keeping Cumulative a.nd Anecdotal Records. We hope that these 
discussions about educational practices centered on the development ·, of the 
individual child will encourage us to build our sChool program around the 
interests and needs of our pupils. 
Sane teachers have taken extension courses from the University of 
Maine or Boston University School of Education. others have attended 
summer sessions a.t various colleges or normal schools. ~ benefited 
from either the local workshop or the curriculum workshop at the Universi~ 
Our administrators and supervisors are our friends and counselors. 
In our teachers' meetings the principal and teachers plan schedules for 
using the playground for physical education and health 
nLATIONS 
WITH 
ADMINISnATOBS 
AND 
SUPERVISORS 
activities, discuss plans for excursions, and make 
arrangements a o that audio-viaual aids are available 
when they fit into the program of the individual 
classes. Occasionally teachers exchange classes in 
music and art, although this is not always possible, 
as music and art should grow out of the children's activities and cannot 
often be scheduled in advance. 
OUr meetings with the elementary supervisor, the supervisors of 
special fields, such as reading, physical education and health, music, 
and art, as well as the state supervisors, help us a great deal. We 
feel free to discuss our problems with them and accept their suggestions 
based on broad experience, study and research. 
In same areas where principals or supervisors are not available, 
their help is replaced in large measure by the sympathetic understanding 
and many services rendered by the superintendent. He is not only admin-
istrator, public relations expert, and often his own secretary, but he 
also tries to guide his teachers professional growth according to today's 
knowledge of good supervisi011. 
An excerpt from a letter written by a friend who teaches in a rural 
school may give you a better understanding of the relations between 
teacher and superintendent : 
"MY superintendent is mw chief consultant and in some cases he refers 
me to the school board with certain difficulties concerning fuel and 
======~F==========================================================-'7oF======== 
"repairs. Most of my problems I want to solve myself, but for sGme public 
relations, health, and attendance problems I seek his advice. As a matter 
of ethics and courtesy, I always notify my superintendent when it is 
necessary to dismiss school early, and get his approval before making plana 
tor the pupils to participate in outside activities. When the superin-
tendent visits my sehool, I discuss with him the educational supplies 
needed, repairs or improvements I would like to have made, and any changes 
in our curriculum. I sometimes feel that I am a salesman selling ideas to 
him so that I can carry them out. I am just one of his many teachers and 
I have to explain my particular needs." 
The professional family includes other workers who are not always 
considered a part of a school system. Outstanding among this group is 
the school nurse - local, county, or state - upon whom we 
:EELA.TIONS 
depend tor information which helps us understand the 
lYITHOmER 
physical condition of our pupils. Sometimes when we find 
Co-WORKERS 
that a child seems emotionally immature or socially insecure, 
we turn to his religious leader for guidance and counsel which may help us 
to a better understanding of the child's problems of adjustment within 
his school group. 
In some oases we have conferences where the teachers, administrators, 
supervisors, nurse, religious leader, and parents discuss a difficult 
situation. Working together to get a complete picture is a long step 
toward improving conditioDB. 
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Teachers realize that to be truly strong they must have unity. Thus 
we have our local teachers' organizations, our 1fuine Teachers' Association, 1 
I 
and the National Education Association, each with their various sub- I 
committees and affiliated groups. For years I belonged 
PA~TICIPATI ON 
to them because I felt I should, not because I wanted to 
IN 
give my support. I sadly said good-by to those dollars 
PROFESSIONAL 
for dues, not realizing that I was investing rather than 
ORGANIZATIONS 
giving. Yes, investing, Jimmyl Take time to read of the 
progress of our N.E.A. in the past decade or two to find how surely it is 
an investment. And then think how great ita contribution could be with 
the interest and participation of all its members. 
You used to love the two days off each fall when I went to State 
Convention, but I'm sure you never enjoyed it more than I. What a thrill 
it is to meet old friends and to feel yourself a part of such a united 
groupl Sometimes the inspiration of being with people having similar 
professional interests and problems is equal to that of hearing the fine 
lectures which are a part of that convention. 
It 1 s when we talk of things really near home that we feel more of an 
authority. At least, that's the way I feel about our local Teachers' Club. 
The first few years of its existence were rather pathetic. We chose a 
program committee, then sat back feeling that our responsibility was ended. 
The committee selected speakers who chose their own subjects. Often the 
attendance was small, as the subject did not appeal to our special interest 
We revived our waning enthusiasm with meetings which were based on actual 
local problems, giving each member some participation in the program. 
I know you must have heard the townspeople discussing some of 
'I I 
these meetings. Here are some of the things we actually did& 
1. Had each member prepare a list of five problema he'd like to 
have discussed during the year. 
2. Arranged panel discussions and symposiums for some topics. 
3. Invited outstanding speakers for other topics with a follow-up 
discussion • . 
4. Held small group discussions. 
5. InYi ted parents and children for a discussion on "Improving 
Community Recreation." 
6. Organized several study groups - some meeting two or three times 
for study on a current problem, others developing into extension 
courses for which a teacher was secured and college credits were 
given. Many teachers decided to go on to summer school because 
of the interest aroused qy the study groups. 
7. Held school for parents one evening. They became the pupils, 
gaining by their participation a knowledge of modern procedures. 
Following this, a discussion period gaTe the parents an oppor-
tunity to ask questions about such practices as pupil-teacher 
planning, grouping, pupil leadership, and choral reading. 
I could go on, JiDmie, with other illustrations. Just as you found you 
learned most when you were doing s01118thing, we teachers have found that 
participation is a formula tor success in any group. 
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A friendly, cooperative spirit within the professional family is II 
essential if we are to reach our goal, The Good School. Further, we 
should be alert, interested, and a sympathetic friend to 
CONCLUSION 
those with whom we oame in oontaot, realizing that, whether 
we Will it or not, it is upon our profession, to a great extent, that the 
building of a successful democra~ rests. It is up to us, then, to be 
not just teachers but good teachers. 
Your friend and teacher 
I 
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TREASURE CHEST 
What should be the program of number work in the first grade? 
See~ Little Folkst How to Make Arithmetic Meaningful~ and 
Teaching Arithmetic in ~ Elementary School~ 
What do you think is the reason for the difficulty that many Children 
have in solving problems in arithmetic? 
Freeman G. Macomber? puts the blame squarely upon the way 
arithmetic has been taught, especially in the primary grades. He 
says that a large part of the difficulty can be laid to teaching 
methods derived from Thorndike's laws of learning, based upon s-r 
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bond psychology (stimulus-response). In those methods, drill on 
combinations in the fundamental processes largely preceded problem 
solving. Then, in the middle and upper grades, pupils were expected 
to read and solve problems of considerable difficulty. Now~ according 
to Macomber, the process should be reversed, with much easy problem 
solving in real life situations coming first, to develop mathematical 
ways of thinking. 
~ine State Department of Education, OUr Little Folks, CUrriculum Bulleti 
No. 5. Augusta: 1946. 
5L. J. Brueckner and F. E. Grossnickle, ~ to ~Arithmetic Meaningful. 
Philadelphia: John c. Winston Co., 1947• 
6Robert L. Morton, Teaching Arithmetic in the Elementary School, Vol. r. 
New York: Silver Burdett Co., 1939. 
7Freeman G. Macomber, Guiding Child Development in~ Elementary School. 
New York: American Book Co., 1941. 
Should there be considerable drill in arithmetic, or should arithmetic 
be taught entirely functionally? 
When enough mathematical concepts are well formed, practice or 
drill follows. If the children are grouped according to develop-
mental abilities, readiness for drill in a specific skill will vary 
among the groups, and "· •• drill in the difficult processes is 
deferred until the child has matured socially and mentally to the 
point where he oan master them. 118 
How can I make the most advantageous use of audio-visual aids in 
m::r classroom? 
81 
Actually, audio-visual means the receiving of sensory impressions 
through the eye and the ear. The term as it is used at present 
comprises in a broad sense many links "between the concrete and 
symbolic, n9 such as excursions, models, flat pictures, graphs, 
charts, maps, slides, kodaohromes, film strips, stereographs, 
silent and sound motion pictures, transcriptions and recordings, 
central address system, radio, guest speakers, and personal 
interviews. In order to clarify thinking, a brief .description of 
some aids will be given. 
~reeman G. Macomber, op. cit, .. , 
9Florida State Department of Education, Florida School Bulletin, Vol.VIII., 
No. 6. Tallahassee, May, 1946. 
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Flat Pictures 
Every teacher should continually accumulate pictures and have 
them on file. The advantages of flat pictures are their availability. 
their use of color. and their economy. Teachers can get pictures 
from magazines and from free sources. These pictures may be used 
to clarify social studies and science topics. as well as to introduce 
discussion concerning children's general activities. One of the 
study skills which pupils must be taught is how to read pictures. 
Projected Still Pictures 
EverJ classroom should have access to an opaque projector with 
which pictures. illustrations from magazines, pages from books. 
pupil-made slides, and even amall objects may be magnified on a 
screen. Glass slides and a small slide projector can be used in 
any classroom. Slides add to the vividness of instruction in every 
area of teaching. They are frequently valuable for individual or 
group use by the pupils. A slide oan be shown as long and as many 
times as the teacher thinks desirable. 
Film Strip 
The film strip is a silent film. consisting of forty to sixty 
frames, all bearing on a related subject. and arranged in logical 
order with each frame providing suitable explanations, text, and 
captions. Many strips are accompanied by well-prepared manuals. 
A film strip is superior to a motion picture in a subject which 
demands detailed study and a considerable amount of discussion. The 
film strips are reasonably priced and a library can be built up with 
a modest outlay. 
\ ... 
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Radio I i 
I 
While there are many times when radio programs may be used 
during class time or outside of school hours to create interest in 
a subject or add to information gained from books, the teacher's 
primary objective should be to develop critical judgment of her 
pupils where radio programs are concerned. 
Every year the radio becomes more important as broadcasts tend 
to mold the thoughts, impressions, and tastes of the PJnerioan public. 
Children should be helped to distinguish good entertainment from 
poor, to appreciate superior musical productions, and to evaluate 
opinions on current affairs expressed by news commentators. The 
last is especially important, since public opinion in domestic or 
foreign policies is inevitably influenced by the pronouncements or 
so-called authorities who express personal views on all manner of 
subjects. Children must learn to weigh the statements carefully, 
compare beliefs of various commentators, and then seek written 
authority to substantitate opinions e~pressed on the air. 
While many school roams lack radio equipment, there is a set in 
almost every home. Children should be encouraged to listen at 
reasonable hours and take part in discussions at school the following 
day. 
A visit to a broadcasting station will arouse interest in further 
listening. Often local stations will invite boys and girls to record 
their voices. 
By listening to radio, the children can learn to prepare a mock 
classroom broadcast. They enjoy speaking into a microphone, even 
r 
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Radio cont'd. 
when it is only make-believe. 
Through \vriting radio sketches, interviews, and plays, children 
gain valuable training in composition, and their productions take on 
real meaning to them and are no longer dull, teacher-planned theme 
assignments. 
:Radio stations have monthly programs which they send out on 
request. While the number of programs available in Maine during 
school hours is limited, broadcasters are generally interested in 
arranging for school listening time when they know they will have 
a sufficiently large audience. 
Alert teachers will find a variety of programs in the early 
evening and on Saturday and Sunday that will add interest to classes 
in English, social studies, languages, and sciences. 
Stereographs 
Yes, right fram the Victorian parlor the stereograph has entered 
the modern school. The stereographs are three-dimensional pictures 
and are used individually. They should not be distributed for 
aimless and indiscriminate use, but should be selected to aid 
children in understanding and visualizing certain new concepts 
as they occur in reading, social studies, or science. 
Motion Pictures 
The value of the sound motion picture, as expressed qy Hoban 
and others, is as follows: "The continuous stream of experience 
derived in relation to situations involving action, interaction 
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Motion Pictures (cont•d.) 
11and interrelationships • • . • adds to the effectiveness of the 
motion picture.nlO 
If visual aids are to be used, then it becomes necessary to set 
up certain standards for evaluating the material. Joseph I. Hall of 
the University of Maine uses this simple five-point program when 
previewing a film: 
1. Is the content related definitely and obviously to what 
is being taught? 
2. Is the picture authentic~ Is it true to facts? 
3. Are the levels of difficulty and pedagogy of the picture 
appropriate to the maturity levels of pupils with whom 
the picture would be used? 
4. Is the picture technically and aesthetically satisfactory? 
5. Is the film the most appropriate tool in comparison with 
other instructional materials which might be used to 
achieve the same purpose? 
After the film has been evaluated and found adequate, the 
teacher must make definite plans for its use. Joseph Dickman, 
Assistant Director of Visual Aids, Chicago Public Schools, offers 
the following techniques for using films: 
1. Motivation, by setting up objectives 
2. Showing the film 
3. Discussion - either oral or written 
lOc. F. Hoban, Jr., and Others, Visualizing the Curriculum, pp. 95-96. 
New York: 1937. 
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Motion Pictures (cont•d.) 
4. Showing the film a second time with the sound track turned 
off. This enables the teacher to carry on a running 
commentary, and explain the questions raised by the 
children during the discussion. 
Audio-visual aids should be used as integrating parts of 
teaching. They should be used not several weeks before the beginning 
of a topic, but at the point when the children need more accurate 
concepts of some phase of the work. Merely to show a film does not 
mean that the experiences of the children will be enriched. Audio-
visual aids must fit into the classroom si·tuation as a contribution 
and not a distraction or form of amusement; they must be thought of 
as an added instructional aid to learning. 
The sound film is primarily a classroan tool. We are losing 
muoh when we herd a group of children down the hall into the 
auditorium to see some picture because the rental for it amounts 
to four dollars and we feel we must have our money's worth. We must 
demand that the projectors be light weight so that they oan be moved 
. 
from roam to room, and there should be a beaded daylight screen 
available. The classroom teacher must learn to use a projector and 
to order her awn films. 
Educational magazines are now developing regular departments to 
assist the classroom teacher in obtaining information about new 
materials. The NEA Journal, Social Education, and Elementary English 
are making notable contributions. 
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The University of Maine at Orono offers regular and extension 
courses in Audio-Visual Education. 
Sources of Teaching Materials 
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A. Books 
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Film World. Ver Halen Publications, 6060 Sunset Blvd., 
Hollywood 28, $3.00. 
See and Hear. Audio-Visual Publications, Inc., 812 N. 
Dearborn St., Chicago 10, $2.00. 
c. Miscellaneous 
Educat.ional Film Guide. H. W. Wilson Co., New York. 
Educators Guide .:!?.£ ~ Films. Educators Progress 
Service, Randolph, Wisconsin. 
Filmstrip Catalog. McGraw-Rill Book Co., New York. 
Filmstrip Catalog. H. W. Wilson Co., New York. 
1001, The ~ Book of Non-Theatrical Films. 
Educational Screen, Inc., Chicago. 
National Education Association, Washington, D. c. 
Sources ~ Audio-Visual Equipment 
Sources of Educational Motion Pictures 
Sources of Educational Filmstrips 
Sources of Educational Slides 
(leaflet) 
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II. Basic Sources of Audio-Visual Materials 
Stereographs and Stereoscopes 
Keystone View Co., Meadville, Penn. 
E. Leitz, Inc., 60 East loth St., New York 
Glass Slides 
Keystone View Co., Meadville, Penn. 
Filmstrips 
General Electric Co., Motion Picture Division, 
Schenectady, N. Y. 
Society for Visual Education, Inc., 100 E. Ohio St., 
Chicago 11 
Silent and Sound Films 
Castle Films, Inc., 30 Rockefeller Plaza, New York 20 
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Coronet Instructional Films, 65 E. South Water St., Chicago 1 
Eastman Kodak Co., Rochester, N. Y. 
Encyclopaedia Britannica Films, Inc., Dept. 1-B., 20 N. 
Wacker Drive, Chicago 6 
u. s. Office of Education, Film Service, washington, D. c. 
University of Maine, Audio-Visual Service, Orono, 1~ine 
Recordings 
New York University Film Library, Recordings Division, 
Washington Square, New York 3 
u. s. Office of Education, Washington, D. c. 
=========~===========================================-~g~==-----==== 
Of what does a physical education program consist? 
It is a program planned to meet the needs of the individual 
child. A rounded program in physical education includes activities 
of a conditioning nature, instruction in skills, relays, games, 
rhythms, self-testing activities, and athletic games. The physical 
education period offers an opportunity for physical activity, rest, 
supplementary feeding, or any other activity which is beneficial to 
the health of the child. 
Is it necessary for me to have a physical education period when we 
have two recess periods per day? 
A physical education period is activity planned with children 
to meet their developmental needs, while the usual recess is a 
short intermission, a suspension of procedure without definite plans. 
We have no physical education director in our union. Is it possible 
for me to secure help from the State Department? 
The division of physical education, health and recreation of 
the State Department of Education is always ready and willing to 
help you. However, it is not possible for the director to make 
personal calls at every school in the state. Help may be obtained 
through correspondence, in-service training institutes, and reference 
to materials which the division will recommend. 
r 
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In what way may pupil leadership be utilized in the physical education 
period? 
Physical education has many natural group situations which make 
the leader dependent upon the group, and the group dependent upon the 
leader. The groups' failures become the leaders' failures. Oppor-
tunities for leadership are apparent in group games, relays, group 
discipline, stunt~ and a variety of other physical education 
activities. 
What are my responsibilities to the child who becomes ill while at school? 
A practical attitude toward this problem must be taken ~ the 
teacher. She has responsibility for all the children under her 
direction and must not neglect any of them. It there is a telephone 
in the school, the teacher should immediately call the parents, or 
a doctor if necessary. otherWise, it seems logical to assume that 
she could send an older child to the nearest neighbor's home for 
assistance in one of the following ways: 
Ask the neighbor to provide a conveyance to take the ill 
child home. 
Ask the neighbor to contact the parent (telephone) to come to 
the school after the child. 
Ask the neighbor to contact a doctor (telephone) if the 
situation demands he come to the school. 
Ask same public agency in the area to provide conveyance 
for the ill child. 
============~====================================~====-=~p~~ 
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What is the teacher's responsibility in regard to skin diseases and 
pediculosis? 
It is the duty of the teacher to protect at all times the 
health and safety of all children in the group. See ~Legal 
Obligations in Appendix. 
The school nurse expects me to weigh and measure my children. Is this 
not her duty? 
The teacher should weigh and measure her children and be 
concerned with any unusual gains or losses in weight. for she is 
in a better position to know the children. The nurse has other 
special duties to perform. 
How may dramatization be utilized in the primary grades to the best 
advantage? 
Dramatization in the modern school places emphasis on the 
process of play, not on the finished result. 
Dramatic play is the first step in dramatization. In their 
make-believe, young children speak the part of a mother, milkman. 
or pet very naturally. because they feel that they really are that 
person or animal. Children at this age seldom feel the need for 
costumes; a head band or a cane for a costume will satisfy a child. 
The teacher may guide the child to better interpretation in 
dramatic play, but she should never dictate fixed patterns. 
Dramatic play is for every child, but formal dramatization should 
I not be encouraged for young children. The school has a responsibility 
~- ·F' ==========================================~====== 
toward those who are timid and self-conscious, for those children 
must be given conf idence and security so that they can express their 
thoughts and feeli ngs. 
Pantomime, because it uses bodily action only, is particularly 
valuable for timid children. It relieves them of the necessity of 
speaking before the group until they have gained same confidence. 
For children in the upper primary grades, puppets and marionettes 
are another means of dramatic expression. 
A step beyond dramatic play is the dramatization of stories. 
Dramatization should come spontaneously when the children are 
familiar enough with the story so that it is a part of their living. 
It is well to let the children use their awn words in interpreting 
the stories. Opportunity for participation should be provided for 
all children, not just the talented ones. After presenting the 
dramatic story, there is value in discussing the good points. 
In a fourth grade of forty-two children, ranging in ability from second 
to fifth grade level, how should the reading be taught? 
We assume that the children have been tested to find their 
reading levels and have been grouped accordingly. 
Reading manuals give excellent suggestions to be used and 
adapted to the needs of the children. For specific suggestions for 
handling several reading groups, see Improvement ~Basic Reading 
Abilitiestl 
llDonald D. Durrell, Improvement of Basic Reading Abilities. Yonkers: 
World Book Co., 1940. 
What reading skills should be taught in the primary grades to prepare 
children to read social studies material in the fourth grade? 
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Reading skills are not taught in the primary grades for the 
purpose of preparing children to read social studies material in the 
fourth grade. However~ reading skills are begun when children first 
use reading experience charts in the junior primary and are developed 
gradually throughout all grades as the children need them. 
Should phonics be taught as a separate subject or should its teaching 
be incidental? 
Phonics should be a definite part of the reading and spelling 
progrrun. Same children may need more help than others in this area. 
Is it advisable for a regular classroom teacher to instruct small groups of 
nine or ten children fram grades three, four. and five in remedial reading 
in a regular period during the day? Or should this be the work of an 
e:perienced teacher in this field of reading? 
111Jhen it is not possible to have a special teacher of remedial 
reading, such instruction can be given satisfactorily by regular 
class roam teachers. Since it is estimated that in good modern school 
systems 10% to 15% of the pupils are deficient in reading, it seems 
better for them to have the remedial help that a regular teacher can 
give, rather than none at all. 
Note question on remedial cases. Specially trained teachers 
should handle real remedial eases. 
What is a remedial case? 
The pupil whose reading achievement does not come up to his 
reading capacity is a remedial reading case. 
How do you begin pupil-teacher planning? 
One simple way of introducing children to pupil-teacher planning 
is through participation in arranging and carrying out opening 
exercises. Planning physical education. dramatization, or any 
similar brief period gives opportunities for becoming familiar with 
these new techniques for purposeful pupil learnings. 
See Our Little Folk~2and School Days!3 
1Vhat study skills should be taught in the middle grades? 
Most study skills are begun in a simplified form in the primary 
grades. In the middle grades there will be children on many different 
levels of learning. Therefore, the skills needed by the children wi ll 
determine which skills are to be taught. The following list is merely 
suggestive: 
To find sources of information a pupil must be able to: 
Use an encyclopedia effectively 
Make efficient use of the school and room library 
Gain knowledge of the purpose and function of the 
public library 
12Maine State Department of Education. Our Little Folks, Curriculum 
Bulletin No. 5. Augusta: 1946. 
13 ___ , School Days, Curriculum Bulletin No. 6. Augusta: 1948. 
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To evaluate the sources of infor.mation a pupil must be able to: 
Determine the recency of publication of a book 
Question the reliability of the author 
To use a book effectively a pupil must be able to: 
Determine the function of the: 
Preface 
Table of contents 
Appendix 
Index 
Find page numbers in a book 
Use a glossary and a dictionary effectively 
To study effectively a pupil must be able to: 
Skim when seeking information in reference books and when 
reading newspapers and magazines 
Read maps. graphs. and pictures 
Make use of word analysis when taking up technical vocabulariell 
Outline, picking out major and minor ideas 
Select supporting details 
Read to obtain directions 
Read aloud to the group 
Listen for major ideas when material is read 
~ecognize the place of sub-topics 
Follow a sequence of related events 
Find passages that answer or verify answers to specific 
questions 
Summarize material read 
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Take notes 
Select the important facts to remember from his reading 
Understand figurative expressions 
Read for specific detail 
Make inferences and draw conclusions 
Use imagination 
To use ?tisdom and judgment in the solution of problems a pupil 
must be able to: 
Determine differences of statements of fact and differences 
of statements of opinion 
Check the statements of one book against the statements 
of another 
Draw valid conclusions fram material read 
Discover problems for additional study 
See Foundations of Reading Instructiott4 and Improvement of Basic 
Reading Abilitiest5 
l~ett A. Betts, Foundations of Reading Instruction. ·. New York: 
American Book Co., 1946. 
l5oanald D. Durrell, Improvement of Basic Reading Abilities. Yonkers: 
World Book Co., 1940. 
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What is the value of workbooks? 
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While workbooks frequently meet a need of teachers, misuse of I 
them has led many to question their value. The way in which they 
are used should receive as much critical evaluation as the workbooks 
themselves. Some teachers use them for busy work and to cover up 
their own inadequacies. Indiscriminate use of workbooks should be 
discouraged. At no time should they be substitutes for group activity 
with interchange of ideas. Workbooks enhance the progra.m as they 
present new materials. Wise selection, recognition of limitations, 
and intelligent use are required. 
What should be the aims of handwriting? 
Legibility, individuality, beauty, and a certain amount of 
speed should be our aims. The schools that give help in improving 
the individual styles, regardless of method taught in the school 
system, will produce better writers, as the child will not have 
to revise his present form. 
-=---__] 
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In what grade should we start teaching cursive writing? 
Research in the field of manuscript writing indicates that 
children should not change to cursive writing too soon. In accord 
with knowledge of child development, the change should be made when 
the child is ready. For many children the change from larger 
manuscript to large cursive writing occurs at about the third grade. 
When should formal spelling lists be used? 
Until we know ways of teaching spelling more functionally, 
spelling lists may be considered as guides. For same time,teachers 
have been using various levels of reading and arithmetic textbooks 
within one grade. In the same manner, different spelling lists may 
be used within one grade. 
What should a teacher know about a pupil in order to do good teaching? 
See Chapter III, Characteristics (~their Educational 
Implications) of Various Age Groups. 
In drill subjects, how can you stimulate interest of slow workers with 
low r. Q. 's? 
Drill must come after a child has an understanding and sees a 
need. Regardless of the level of mental ability, if children work 
on problems that are interesting and meaningful to them, progress 
can be made. As a need for drill arises, the teacher can plan to 
help the child gain skill. 
========~~====--=-=-=-==-~-=-=--====~-=-=-=-===-==-~~~===============-=-~=-~-,~~====-=-=-~ 
When grouping children, how can I manage to keep the lower group from 
feeling inferior? 
For skill development, children are grouped flexibly 
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according to ability; in content areas, children are grouped flexibly 
according to interests • . 
The attitude of the teacher is of great importance. The 
teacher should prepare the children by helping them to realize that 
all people have varying interests and abilities. 
How can business interruptions be turned into learning experiences? 
Here's haw one teacher solved her problem: 
Some of the children always come to school in an early bus. 
They used to watch me write the deposits in their bank books. 
After a few weeks, they began to get restless and wanted my 
complete attention during those few minutes before school 
started, and I realized they weren't getting any particular 
benefit from the time I was spending on these necessary business 
activities. So, when Irving and Ralph appeared anxious for me 
to help them with individual interests, I was eager to seize 
any opportunity to change my schedule. 
It was Elsie, however, who said, "I should think we could 
each make out our own bank slips." 
--=-==-===-==~==================================-=-=-~==~~~-===========================~F.Ro2~-~=====·==~---
"We could," Jane replied, "if we didn't make mistakes in the 
adding up of balances." 
"You could look them all over, couldn't you, Mrs. X," asked 
Elsie, "and see if there were any mistakes?" 
"That would take just as much time as doing it in the first 
place," said Sally, "but I should think Jane could check them; she 
is good in arithmetic." 
I agreed, so we atarted a little banking committee. They 
decided to have the card tables set up near the door and put a 
"Banking Here" sign on their tables. 
At first, too many crowded around, so they decided that no more 
than four should come up at once. 
It worked very well, and since banking comes only once a week, 
they thought of doing the lunch business and the milk and other 
special businesses that came up. There seemed to be something 
almost every day, so they decided to be in their "office" for twenty 
minutes to half an hour every morning. 
One morning Sally wasn't there. Elsie said, "Margaret could do 
it, and I t hink someone ought to practice each of the places so they 
could fill in when they were needed. Richard could take my place, 
and Ann could take Jane's. We would help them for the first day." 
So each one came to have his place in committee work. It worked 
so well that they went into the other roams and helped the pupils 
there make up committees. 
Since the first, second, and third grade children were too small 
to do much of their own work, upper grade committees took turns 
I 
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helping in those rooms. 
NoW we have time in our first morning minutes to do all the 
things we like to do together. Some like to practice reading, or 
work on the special projects we have in progress. We have same 
examples on the board for those who need practice. Everyone is 
busy, and we get more real fun out of this part of the day than 
any other part of the session. 
There is no need to enumerate the many values the children all 
receive from this committee work in which everyone takes some part, 
even though it is small. It is thrilling to see the many instances 
of kindness, courtesy, poise in meeting people, growth in ability 
to accept responsibility and to work together helpfully, to say 
nothing of the extra. practice in the subject matter involved. 
Should the elementary grades be departmentalized? 
All modern studies support the theory of knowing the individual 
as fully as possible. Departmentalization, as a. technique of school 
organization, gives a. child an array of teachers who, at best, can 
only know or understand him briefly. A teacher in a non-departmen-· 
talized school associates with fewer children and, therefore, has time 
to become better acquainted with the whole child, his home background, 
personality, capabilities and weaknesses. 
Departmentalization usually limits the flexibility and variety of 
the school program and this prevents many valuable learning experience~ 
I 
for children. 
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How Ill8.Y formal discipline give way to self-discipline? 
Remember that children are people. To the extent that they 
continuously share in planning, carrying out and evaluating their 
school day, they will grow in the ability to assume responsibility 
for results. The formal teacher who makes classroom decisions 
directly burdens herself unnecessarily and misses many satisfactions 
which come from sharing responsibilities with the children. At the 
same time she may hinder the children's development in socially 
accepted self-discipline. 
What is the difference between fusion and integration? 
r 
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Fusion deals with subject matter, and integration with the 
person. Through fusion, one breaks dovm subject matter barriers 
to the end that all materi al is interrelated in the mind of the 
individual. In the integrated person, desired learning outcomes are 
acquired in such a way as to be woven into the already existing 
system of understanding, abilities and attitudes. They became a 
part of the learner's personality, not merely additional unrelated 
bits of knowledge. 
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What are some means of pupil-teacher evaluation? 
There are several techniques for such evaluation: 
Teacher and individual evaluation 
The teacher and group discuss the purpose of standardized and 
teacher-made tests. With this in mind, the individual test results 
can then be evaluated by the teacher and the pupil. Thus the teacher 
has an opportunity to meet individual needs and help each child 
realize his strengths and weaknesses. 
Teacher and group evaluation 
The teacher and children set up and evaluate standards of 
behavior for group living in the school, on the playground, and in 
the community. This might include courtesy, fair play, assuming 
responsibility. Such techniques may be applied to oral reading, 
reporting, and group projects. 
IndividuAl evaluation 
The child may keep individual charts or records of his progress 
in spelling, arithmetic, and other subjects. Samples of his 
penmanship lessons, as well as other written materials, may be 
kept in a file. He can then evaluate by comparing his present 
efforts with his earlier work. 
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given subject? 
Just as no two children, two teachers, or two authors are alike, 
so no one textbook in itself would adequately meet the needs of all 
pupils in a given subject. 
What is the place of the textbook in a unit of work? 
The textbook can no longer be the one source of instructional 
material. No matter haw vivid and attractive the texts became, other 
supplementary material is necessary. All types of visual aids 
available should be utilized to make the material more meaningful -
pictures, slides, films, collections, charts, graphs, maps. The 
radio, newspapers, people of the community, and community excursions 
are means of supplementing the text. The use of several books in 
place of a single text for social studies or reading offers the 
child greater variety in content as well as in level of difficulty. 
Is there any way in which units may be taught in the fourth grade, 
correlating both history and geography now required by the State 
Department of Education? 
The Maine State Department of Education does not require any 
particular program for social studies in the fourth grade. The 
course of study (1931) is recognized by the Department as an 
inadequate guide, since it does not take into consideration pupil 
or community needs. It is the responsibility of teachers in each 
school union to study recently prepared social studies programs the 
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country over, to read recent professional writings in this field, 
and to construct (and continually revise and improve) a progr~ 
suited to the needs of the boys and girls in their communities. 
Whenever work being done uses historical material, geography 
will, of necessity, be correlated, and vice-versa. A unit on 
"Homes" or a unit on nTransportation" might well lead, if pupils 
showed a readiness, into beginning studies of lands on other 
continents. This would involve the teaching of any geography 
concepts needed. Stories of the culture of those lands would 
lead to history stories explaining that culture. 
If I teach ~J the unit method, haw can I cover the subject matter 
usually required for children entering high school? 
From elementary school to high school is a continual growth. 
Our high schools should take the child where he is and go on from 
there. If in the elementary school we meet the needs of the child, 
so must our high school meet his needs. 
In Appraisal of Newer Elementary ~chool Pr~cticesl6 
J. Wa~~e Wrightstone describes a series of tests in the conventional 
sohool and those following modern trends. These tests were made qy 
equating pupils by the matched pairs technique. Schools were selected 
from each type. Many and varied tests were given in both types of 
schools. Although comprehensive conclusions can not be drawn, 
16J. Wayne Wrightstone, Appraisal!!!_ Newer Elementary School Practices. 
New York: Teachers College, Columbia University, 1938. 
certain hypotheses are implied. It was found that central units 
on topics of work do ~ detract from the achievement of the 
instrumental skills in academic areas of the curriculum. If the 
teacher guides the pupils' interests and activities wisely~ a 
progressive development in reading ~ language arts, and arithmetic 
results. Our modern school devotes less time than the conventional 
school to actual unrelated drill in academic skills and habits but, 
through correlation and integration of these skills and habits with 
the children's social activities in vital units of work, the newer 
practices provide for equal, if not better, mastery and understanding. 
See graphs on pages 203 and 204 of Wrightstone's bookf7 
How does the child development philosophy influence the daily program? ~ 
A change in the daily program from short separate subject 
matter periods to longer blocks of time is necessary. A vital 
discussion can not be completed in ten minutes, and much time is 
lost in the "clearing-up" process when activity periods are short. 
Longer blocks of time make for greater continuity in the learning 
process. For instance, many activities may take place during the 
social studies block of time, such as reading, practice, research, 
self-expression, physical activity~ and discussion, but all would 
be related. 
The schedule must be flexible~ so that enough time would be 
available for an excursion and also the activities which must 
l, l'lJ. Wayne Wrightstone, op. cit . .. 
precede and follow it. More flexibility can be obtained by having 
a weekly schedule and checking to determine whether there has been 
a fair distribution of time. 
With a flexible program~ how can I be sure every subject is being 
taken care of? 
Make a weekly program rather than a daily program1 and check at 
the end of each week to be sure that all subjects have been given a 
fair amount of time. If a social studies excursion or a science 
experiment takes a longer block of time during one day~ then more 
time oan be spent on reading the next day. 
How can ~ndividual differences of children be taken care of better in a 
modern program than in the traditional school program? 
Individual differences can better be taken care of in an 
informal type program through interest and developmental ability 
groupings which allow the child to develop at his own rate and on 
his level. 
A child in the fourth grade is reading in a seoond grade reader. Should 
he be ranked as failing in reading because he is not reading fourth grade 
material~ or should he be ranked according to the progress he is making on 
the second grade material? 
According to authorities in the teaching of reading1 the teacher 
is supposed to find the grade level at which each pupil can read well 
orally and silently with comprehension. The child should be given 
material on his level. If he is given reading materials which are 
beyond his ability and for which he has not the necessary background 
of information and skill, he is confused and cannot succeed. 
Therefore, if a fourth grade pupil reads well on a second grade 
level and is making progress, it would seem only fair to rank him 
on the progress he is making, but his report card should show this 
in same way so that his parents and future teachers will understand. 
This indicates a need for changing the kind of reports to parents. 
Should a pupil in any grade be promoted at the end of the year if he 
is not doing the work at that grade level? 
As many of our schools are now organized, we have several 
flexible ability and interest groupings within any given grade. 
We no longer expect every pupil within a certain grade to accomplish 
the same amount and standard of work. In promoting a pupil, we must 
consider the effect on his social development as well as his 
' intellectual development. Although there is no set rule, it usually 
is desirable to keep a child with his own age group. 
'What types of reports should be used for parents? 
Parents expect reports of same kind. In most areas, due to 
trad~tional ideas, they want the formal report card, which is a 
record of the child's intellectual achievement. 
Any change from the formal to a less formal report must be 
preceded by a period of parent education developed with teachers and 
administrators. This change should be gradual and should be based 
upon the educational objectives set up ~ the school and the 
c onnnuni ty. 
How would you explain the meaning of the term "social studies" to a 
group of parents who had studied geography, history, and civics as 
separate subjects? 
11 
Social studies is more than a combination of history, geography, 
government, and economics; for it emphasizes the human element in 
all of these subjects, by focusing attention upon people, their 
environments, their struggles, and their development. These people 
must be real to the child or be visualized in his imagination. By 
considering people and their relationships, broader understanding 
and deeper appreciation are gained. Emphasis is placed on these 
gains rather than on memorization of dates, facts, and details. 
The child is lead to appreciate the constructive elements of man's 
development and to profit by his past mistakes. 
Social studies places history, geography, government, and 
economics in their proper relation to each other, emphasizing the 
fact that the present opportunities and problems are an outgrowth 
of the problems, development, and mistakes of people in the past, 
and that the future will depend largely upon how human beings solve 
their problems in relation to their environments and to each other. 
Social studies is the broad forward look into all that affects man's 
social living and development. 
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UNITARY TEACHING 
Unitary teaching is a method of organizing teaching-learning 
' 
situations so that a oneness or wholeness exists. In a subject-matter 
unit there is a logical but adult arrangement of materials around a topic, 
theme, generalization, or principle which is contained in the subject matte 
itself. The experience unit is a series of life experiences centered 
around the needs and purposes of the learner and using subject matter and 
activities to achieve satisfaction. 
Unitary teaching varies just as much as teaching with the traditional 
assign-study-recite-test method. All teaching reflects the personality, 
ability, and training of the individual teacher. Her understanding of 
the pupils who are entrusted to her care may be evidenced by the capable 
teacher, whichever method she uses - the formal and traditional or the 
less formal unit sequence. Each teacher should use only those methods 
which she understands and is trained to employ. 
Formal subject matter units are planned and initiated by the teacher 
with the purpose of having the pupils learn a specified body of factual 
material. The activities of the unit are directed toward the acquisit ion 
of the subject matter to be learned, but should also improve the sk~ll 
of the pupils in handling the various tools of learning. These activities 
will often include correlation of materials fram other subject matter 
fields, focusing the attention of the learner upon the relations which 
exist between many of these disciplines. The outcomes of the subject 
matter units are usually evaluated on the basis of knowledge acquired, 
as evidenced through testing for specific facts, or by paper and pencil 
tests which shaw the acquisition of such definite skills as reading to 
.L.Lu 
locate the ans~~rs to a series of questions, using the dictionary to find 
the meanings of words both in and out of context , selecting topic sentences, 
outlining, or solving mathematical problems. Evaluation is most often in 
terms of intellectual grm7th rather than in terms of improved work habits , 
changing attitudes, or social development. 
It has often been said, "The whole child comes to school, therefore 
we must teach the whole child." We can do this better through a series 
of experience units than through any other methods . 
Experience units are usually initiated qy the children, even though 
the teacher may have "set the stage" qy arranging an exhibit , telling 
a story, or planning an excursion which will direct the pupils t oward an 
interest in a definite area. The teacher cannot plan the entire unit in 
advance . Her objectives must include general educational objectives as 
well as those which are peculiar to a particular unit. The pupils' 
objectives, often stated in the form of questions to which they want to 
find the answers or things they would like to do , must be carefully 
organized in related groups . The teacher must be skillful in guiding 
children t o recognize the need for discarding some, combining others, 
and supplementing as the unit progresses. Frequent teacher- pupil planning 
periods as well as opportunities for evaluation by the pupils and the 
teacher are essential . Activ-ities must be varied enough to give all the 
pupils the opportunity to grow physically, socially, and emotionally as 
well as intellectually . Children must recognize the need for the tools of 
learning before they are ready to acquire them and use them with ease. 
An experience unit where pupils work individually or in small groups and 
then present their findings to the entire group brings about understanding 
~ G4 
jl of subject matter as related to living and also the acquisition of 
socially useful skills, attitudes 6 and appreciations. 
BRIEF OUTLINE OF A UNIT 
OVERVIEW 
A brief statement explaining the nature, scope, and probable 
sequence of the unit. 
GENERAL OBJECTIVES 
A statement of the general understandings, attitudes, and 
appreciations which will be improved during the course of the unit. 
These must coincide \rlth the educational aims for the year or grade. 
SPECIFIC OBJECTIVES 
A. Teacher's 
Those definite understandings, attitudes, appreciations, 
skills, and abilities which may be expected to develop 
during the unit. They are directly related to the desired 
outcomes of the unit . 
B. Pupils 1 
Those questions or things to do pertaining to the solution 
of the problem the pupils propose to solve. They are based 
on the pupils' needs, interests, and purposes. 
SUGGESTED ACTIVITIES OR LEARNING EXPERIENCES 
Varied life experiences suited to the differing maturity levels of 
the individuals taking part, directed toward the acquisition of 
functional tools of learning and the development of the child not 
only intellectually but also physically, socially, and emotionally. 
,_ 
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SUGGESTED ACTIVITIES OR LEAffi'ITNG EXPERIENCES (cont'd.) 
All these activities must be directly related to the unit objectives 
and not undertaken for the sole purpose of enjoying a new or 
different activity. The activities associated with the initiation 
of the unit are often called the APPROACH. The teacher should have 
a plan for several possible approaches to insure arousing the interes 
of the entire group. l~enever possible the unit should be initiated 
by the pupils, even though their interests have been skillfully 
directed toward a definite area. The PLA.NJ.UNG PERIODS and EV.A.LUATIO~i 
by both teacher and pupils are an essential part of the learning 
experiences. 
DESIRED OUTCOMES 
Desired outcomes of the teacher and pupils may vary, but must be 
planned and evaluated on the basis of the objectives set up ~J the 
teacher and pupils. These are the end product of the learning 
experiences and must be so planned as to be possible of realization 
during the progress of the unit. 
MATERIALS AND BIBLIOORAPHY 
Books and the other necessru·y materials for carrying on the 
activities should be available for each part of the unit as it 
progresses. 
=~~---==-=================-=-=-===·================ 
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LEGAL OBLIGATIONS 
Teachers have legal responsibilities in addition to those as a 
citizen. I was surprised the first time I saw the book containing the 
school laws of MaineJ it had so muCh in it. It dismayed me that I had 
all those things to think about besides my school work, My superintendent, 
who had handed me the book, ml1St have sensed my consternatiom, for he sat 
down with me and pointed out the items which pertained to me as a teacher. 
He said With a smile, "We won't bother your head now with those laws 
. -
which are the concern of the superintendent and school board." 
I shall list here, in non-legal terminology, a summary of those items 
we selected that day. I shall note also the section of the law book where 
each may be found, as it would be to a teacher's advantage to know where 
to go to read the law in detail. There is a copy of :Maine Laws .ltelating 
to Public Schools available to every teacher. 
Teachers must: 
Keep an accurate record of school attendance in registers 
provided by the State Department of .Education, and return the same 
to the school authorities at the close of the school year, or when 
requested. See Section 61. 
Perform annually an examination of the eyes and ears of each 
pupil registered unless trained personnel is provided for the 
purpose. See Section 57. 
Secure proper certification from the State Department of 
Education and be prepared to present this certificate to the super-
intendent of schools or superintending school committee upon request. 
_ =-·- -=~--Se~e-Se.ct_ions 156 t.o 159."==~~-=========--=== 
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Teachers must: 
Notify the superintendent when they became aware or suspect that 
any pupil ia in a condition which renders him a source of offense or 
danger to the other pupils in school on account of filthiness. or 
because he is the bearer of vermin or parasites. or has an infectious 
or contagious disease of the skin. mouth. or eyes. See Section 66. 
Send home immediately or as soon as safe and proper conveyance 
can be found, any child showing symptoms of smallpox. scarlet fever, 
measles, ehicken•pox, tuberculosis, diptheria or influenza, 
tonsilitis, whooping cough, mumps, scabies, or trachoma, and notify 
the health o£fioer and superintendent o£ schools at once. See 
Section 56. 
Refuse to admit a pupil who has been excluded from school as 
above unless he is provided with a certificate of re-admission from 
a physician or the board of health. See Section 55. 
Teach the subjects or curriculum and activities assigned to 
them under the direction of the superintendent of schools. 
Perform the duties generally implied in their contracts. 
scrupulously and ethically. 
Keep an accurate record of the educational growth of all pupils 
on permanent records provided for the purpose. 
Notify the superintendent of schools when a pupil becomes an 
habitual truant (absent 10 half-days or 5 whole days in any six-
months period). 
File with the superintending school committee a eerti£icate 
indicating freedom from tuberculosis. See Seotion==5=0=-=A=,==am==e=n=d=e=d=.=====~f~ 
Teachers must: 
Read from the Scriptures, daily or at suitable intervals, 
without denominational or sectarian comment or teaching. See 
Section 127. 
Observe specified days with proper observances. See 
Sections 135 and 136. 
Obtain a birth certificate, or baptismal record containing 
118 
like information, for every child who enrolls as a pupil for the 
first time in any public school. See Section 61, Paragraphs A to D. 
Join State Emplo,yees' Retirement System. See Section 222, 
amended. 
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GLOSSARY 
Anecdotal Record. Objective statement of faots recorded by the teacher to 
describe pupil behavior (physical, emotional, social, intellectual, 
aesthetic). 
Audio-Visual Materials. Aids used by a teacher to implement the learning 
process by appealing to the senses of seeing and hearing. See 
Treasure Chest in Appendix. 
Block Program. A grouping of all related subjects into consecutive 
time periods in order to permit overlapping of time or long 
periods whenever necessary and thus better meet pupil needs. 
18 See School Days. 
Cumulative Record. A permanent record system which gives detailed, 
accurate, up-to-date information about a child. It usually 
contains not only ranks, test results, health data, and family 
backgrotmd but also samples of work and anecdotal records. 
Curriculum. General - All the learning experiences of a child, whether 
at home or at school, whether formal or informal, positive or 
negative. 
School - The total experiences the child has from morning until 
night while under the teacher's care. 
Culture. The sum total of the developed physical, mental, and 
spiritual powers of the people as expressed by their accumulated 
habits and mores. 
16Maine State Department of Education, School Days, Curriculum Bulletin 
No. 6. Augusta: 1948. 
~~-~========~==============================================-=~~~========= 
Discipline. Guidance of children toward self-directed socially_ 
accepted behavior. 
Drill. An attempt to make certain skills or other arbitrary associations 
automatic in a situation which will be purposeful and meaningful to 
the learner. 
Evaluation. "The determination of what is happening to boys and girls as 
a result of school experiences.nl9 
Growth. "Growth is defined as progress toward a definite maturity made by 
an immature organism when acted upon by environmental forces under 
constant oonditions."20 I 
Guidance. "Guidance is the process by which an individual's potentialities ! 
are discovered and developed through his own efforts, fo; his personal ' 
happiness and social usefulness • .el 
Informal Experience Program. A program which is a general guide to 
activities of the day, helping children to arrange their experiences 
into the most serviceable areas for learning. It is flexible and 
dynamic rather than rigid and unvariable. It requires long range 
planning. See School Days~2 
19 J. M. and D. M. Lee, The Child ~His Curriculum, p. 595. New York: 
D. Appleton-Century Co., 1940. 
20Albert J. Huggett and Cecil v. Millard, Growbh ~Learning in~ 
Elementary School, p. 29. Boston: D. C. Heath & Co., 1946. 
21Ruth Strang and Latham Hatcher, Child Development ~ Guidance in Rural 
Schools~ New York: Harper & Bros., 1942. 
2~aine State Department of Education, op. cit., p. 
'I 
I 
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Learning. Memorization - The acquisition of isolated skills, abilities, 
121 1 
and knowledges. 
Functional - The use of many varied and new experiences to bring about 
changed behavior. 
Motivation. The act of stimulating interest to a point where children 
want to learn. 
~ Group• The child's associates in work and play. 
Phonetics. The science of speeoh sounds, beginning with the whole word 
and analyzing it into separate parts and sounds. 
Phonics. A study of sounds. 
Pupil Purposing. The teacher's consideration of the pupil's needs and 
desires which give him a strong reason for learning. 
Readiness. The degree of social, emotional, intellectual, and physical 
maturity which permits a given new step in the learning process. 
Remedial Reading. Diagnosis of individual needs, followed by prescription, ' 
and execution of that prescription. 
Review. A reteaching of old materials for the purpose of gaining new 
meanings; understandings, or attitudes, for clarifying or extending 
.meanings derived. 
Skill. Facility in performance of a given response. 
Social Studies. Subjects which deal with human relationships. 
Unit. Subject matter and experiences organized around a core, explaining, 
clarifying and bringing understanding to the core. 
Unit, Log 2!_. The day by day account of learning experiences as they 
actually develop. 
~- Outcomes of. See Unitary Teaching in Appendix. 
Unit, Subject Matter or Experience. See Unitary Teaching in Appendix. 
CHAPTER IV 
CONCLUSION 
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CONCLUSION 
It is hoped that Chapter III will prove to be an effective aid in 
promoting in-service growth of teachers of Maine. However, there are a 
few points which need to be clearly stressed in concluding this paper. 
First, school programs for the average teacher are already very full, 
same, in fact, overloaded. To achieve valuable results, a program of 
in-service education must be conceived as an important part of the regular 
school program. It can not be dane during incidental periods of the day, 
nor should unreasonable demands be made on the time of the teacher after 
a full day's work. 
Second, it can not be too strongly stressed that the program of 
in-service education should be democratically conceived and democratically 
executed. The ideal is to build such a faith in the sound principles of 
education, and such power in applying them to the problems of teaching, 
that a teacher is progressively more able to help himself. Teachers 
should grow and will grmv under the stimulus of the responsibility they 
voluntarily assume when they participate in a program such as is suggested. 
Third, the evaluation of any program is actually a part of that 
program and is a continuous process. Results are not always immediate 
but, rather, cumulative and far-reaching, so it is difficult to evaluate 
immediate results of a program of in-service growth of teachers. A 
program may be evaluated~· such outcomes as: 
1. Increased interest on the part of teachers to study the problems 
of education, and a desire for professional improvement, evidenced by 
attendance at summer schools and participation in study groups. 
124 ~., 
2. Increased interest in pupil pro~Tess on the part of the teachers. 
3. Broader philosophy of education on the part of the teachers. 
4. More skillful use of many and varied techniques in the classroom. 
5. Increased attendance at teachers' meetings - local, state, and 
national- and active · participation in such meetings. 
6. Improved teacher-teacher and teacher-administrator relationships. 
7. Improved teacher-pupil reletionships. 
8. Increased learning on the part of the pupils. 
9. Increased interest of parents and public in the schools. 
One t~~ng is certain~ teachers must give their best and be constantly 
improving if the youth of America is to have an opportunity to look forward 
with faith, hope, and confidence. 
I 
I 
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Organization ~ Procedure for Supervisors ~ Teachers of One and 
Two-Teacher Elementary Schools. Charleston, w. Virginia~ 1947. 
Wickman, E. K. Digest of Children's Behavior and Teachers' Attitudes: 
Teacher and Behavior Problems. New York: Commonwealth Fund, 1938. 
Wofford, Kate v. Teaching in Small Schools. New York: The Macmillan Co.~ 
1946. 
Wood, Ben D., and Haefner, Ralph. Measuring and Guiding Individual Growth. 
New York: Silver Burdett Co., 1948. 
Woodbury, Maxie. "Use of Bulletins in Improving Instruction, 11 Teachers 
College Record~ XXXVII (March, 1936), 504-517. 
Wrightstone, J. Wayne. Appraisal of Newer Elementary School Practices. 
New York: Teachers College, Columbia University, 1938. 
__ ,"New Tests for New Needs, :t Educational Method, (May, 1936), 
407-411. 
Yeager, William A. ~-School-Community. Pittsburgh: University of 
Pittsburgh, 1939. 
Zyve, Claire T. ~llingly ~ School. New York: Round Table Press, 1935. 
I 
I 
I 
I 
PERIODICALS SUITABLE FOR TEACHERS' USE AND FOR PUPILS' USE 
American Childhood. Milton Bradley Company, Springfield, Mass. 
10 numbers. 
Book Review Digest. H. w. Wilson Co., 950 University Ave., New York 52. 
11 numbers. 
Business Screen. Business Screen Magazine, Inc., 812 N. Dearborn St., 
Chicago 10. Monthly. 
Childhood Education. Association for Childhood Education, 1201 Sixteenth 
St., N. W., Washington 6, D. C. 9 numbers. 
Education. The Palmer Co., 370 Atlantic Ave., Boston 10. 10 numbers. 
Education Digest. Education Digest, 330 s. State St., Ann Arbor, Michigan. 
10 numbers. 
Educational Leadership. Association for Supervision and Curriculum I 
Development, 1201 Sixteenth St., N. W., Washington 6, D. C. 9 numbers 
Educational Screen. 64 E. Lake St., Chicago 1. 10 numbers. 
Elementary English. National Council of Teachers of English, 
211 w. 68th St., Chicago 21. 8 numbers. 
Elementary School Journal. University of Chicago Press, 5835 Kimbar.k Ave., 
Chicago 37. 10 numbers. 
Film and Radio Guide. Educational and Recreational Guides, Inc., 
Newark, lJ. J. 
Film World. Ver Balan Publications, 6060 Sunset Boulevard, Hollywood 28, 
II Grade Teacher, The. 
I! 
Educational Publishing Corp., Darien, Conn. 
10 numbers. 
II 
II 
Horn Book. The Horn Book, Inc., 264 Boylston St., Boston 16. Bimonthly. 
.I 
I 
II 
I 
I 
Hygeia. American Medical Association, 535 N. Dearborn St., ·Chicago 10. 
Monthly. 
Instructor, The. F. A. Owen Publishing Co., Dansville, N.Y. 10 numbers. 
Music Educators Journal. Music Educators National Conference, 
64 E. Jackson Boulevard, Chicago. 6 numbers. 
NEA Journal. National Education Association of the United States, 
1201 Sixteenth St., N. w •• Washington 6, D. C. 9 numbers. 
National Elementary Principal. National Education Association, Department 
of Elementary School Principals, 1201 Sixteenth St., N. W., 
Washington 6, D. c. 6 numbers. 
Progressive Education. American Education Fellowship, Champaign, Ill. 
8 numbers. 
Review of Educational Research. American Educational Research Association, 
1201 Sixteenth St., N. W., Washington 6, D. c. 5 numbers. 
School ~Society. Society for the Advancement of Education, 
15 Amsterdam Ave., New York 23. Weekly. 
Science Teacher. National Science Teachers Association of the United 
States, Normal, Ill. 
See and Hear. Audio Visual Publications, Inc., 812 N. Dearborn St., 
Chicago 10. 10 numbers. 
Social Education. National Council for the Social Studies, 
1201 Sixteenth St., N. w., Washington 6, D. c. 8 numbers. 
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I 
,, 
II 
II 
!: 
PERIODICALS SUITABLE FOR PUPILS' USE I 
American Girl. Girl Scouts, Inc., 155 E. 44th St., New York 17. Monthly. 
Boys ' ~· Boy Scouts of America, 2 Park Ave., New York 16. Monthly. 
Every~· American Education Press, Inc., 400 s. Front St., Columbus 15, 
Ohio. 
Jack and Jill. Curtis Publishing Co., Philadelphia 5. Monthly. 
My Weekly Reader. American Education Press, Inc., Columbus 15, Ohio. 
National Geographic Magazine. National Geographic Society, Sixteenth and 
M Streets, N. W., Washington, D. C. Monthly. 
Popular Mechanics Magazine. Popular Mechanics Co., 200 E. Ontario St., 
Chicago 11. Monthly. 
Scholastic Magazines. Scholastic Corp., 220 East 42nd St., New York 17. 
(Comprised of Junior Scholastic; Senior Scholastic - English Edition, 
Social Studies Edition, and Combination Edition; Practical English, 
and World Week. Also, Scholastic Teacher Weekly and Scholastic 
Teacher Monthly.) 
Science News Letter. Science Service, 1719 N St., N. W., Washington 6, 
D. c. Weekly. 
Story Parade. Story Parade, Inc., 200 Fifth Ave., New York 10. Monthly. 
========~=======-=-==---- =·~=-======================================~~F======== 
GOOD FREE PROFESSIONAL BULLETINS 
American Book Co. A ~ .£ Language ~ Bulletin. 
American Education Press. Education Today Bulletins. 
Milton Bradley Co. Primary Teaching Aids. 
Ginn and Co. Elementary School Notes. 
D. c. Heath & Co. The Packet 
Houghton Mifflin Co. Language Service Bulletin. 
Lyons and Carnahan. Reading Bulletins A-B-C. 
The Macmillan Co. Teachers' Service Bulletin in Geography. 
----~' Teachers' Service Bulletin in Reading. 
Rovr, Peterson & Co. Monograph ~ Language ~· 
Scott, Foresman & Co. English Teachers' Notebook. 
, Junior Briefs. 
----
, Middle Grade Activities. 
----· 
, Primary Activities. 
---~ 
, School Briefs. 
---
, Science Notes. 
---
, Supervisors Notebook. 
----
Silver Burdett Co. Resourceful Teacher, The. 
, Supervisor's Exchange. 
---
I' 
----====~==================================================~~======= 
PARTIAL LIST OF PUBLISHERS AND ADDRESSES 
Allyn & Bacon, 50 Beacon St., Boston, Mass. 
American Book Co., 88 Lexington Ave., New York 16, N.Y. 
American Association of School Administrators, 1201 Sixteenth St., N. w., 
Washington 6, D. c. 
American Council on Education, 744 Jackson Place, N. W., Washington 6, b. c. 
American Education Press, Inc., 400 S. Front St., Columbus 15, Ohio. 
I 
American Library Association, 50 E. Huron St.; Chicago 11, Ill. 
Appleton-Century. D. Appleton-Century Co., Inc. 35 W. 32nd st., I New York,N.n 
I 
Arlo Publishing Co., Newton Upper Falls, Mass. 
Association for Arts in Childhood, 519 W. 12lst st., New York 27, N. Y. 
Association for Childhood Educati on, 1201 Sixteenth St., N. W., 
Washington 6, D. c. 
Association f or Supervision and Curriculum Development, 1201 Sixteenth St., 
N. W., Washington 6, D. C.· 
Association Press, 347 Madison Ave., New York 17, N. Y. 
Barnes. A. s. Barnes & Co., 67 W. 44th St., New York 18, N. Y. 
Beckley-Cardy Co., 1632 Indiana Ave., Chicago 16, Ill. 
Birchard. c. c. Birchard & Co., 221 Columbus Ave., Boston 16, Mass. 
Bobbs-Merrill Co., 724 N. Meridian St., Indianapolis 7, Ind. 
Bradley. Milton Bradley Co., Springfield, Mass. 
Bruce Publishing Co., 524 N. Milwaukee St., Milwaukee 1, Wis. 
California Test Bureau, 5916 Hollywood Blvd., Los Angeles 28, Calif. 
Commonwealth Fund, Division of Publications, 41 E. 57th St.,New York 22,N.Y. 
rj 
Compton. F. E. Campton & Co., 1000 N. Dearborn St., Chicago, Ill. 
Comstock Publishing Co., 124 Roberts Place, Ithaca, N. Y. 
Cordon. The Cordon Co.~ Inc. (See Dryden). 
Coward-McCann~ Inc., 2 West 45th St., New York 19, N. Y. 
Crowell. Thomas Y. Crowell Co., 432 Fourth Ave., New York 16~ N. Y. 
Curtis Publishing Co.~ Independence Square, Philadelphia 5, Pa. 
Day. John Day Co., Inc., 121 Avenue of the Americas, New York 13, N. Y. 
Dodd. Dodd, Mead & Co., 432 Fourth Ave., New York 16~ N. Y. 
Donohue. M. A. Donohue & Co., 200 Fifth Ave.~ New York 10, N. Y. 
Doubleday and Company~ Inc., 14 W. 49th St., New York 20~ N. Y. 
Dryden Press~ Inc., 386 Fourth Ave.~ New York 16~ N. Y. 
Dutton. E. P. Dutton & Co., 302 Fourth Ave., New York 10, N. Y. 
Educational Policies Commission, 1201 Sixteenth St., N. w., Washington 6, 
D. C. 
Educational Publishing Corp.~ Leroy Ave., Darien~ Conn. 
Educational Records Bureau, 437 w. 59th St., New York 19~ N. Y. 
Educational Test Bureau~ 3433 Walnut St., Philadelphia 4, Pa. 
Expression Co., Magnolia~ Mass. 
Farrar & Rinehart~ Inc. (See Rinehart). 
Flanagan. A. Flanagan Co., 320 W. Ohio St., Chicago 10, Ill. 
Follett Publishing Co., 1225 s. Wabash Ave., Chicago 5~ Ill. 
Garrard Press~ 119 w. Park Ave., Champaign~ Ill. 
Ginn and Company~ Statler Bldg., Boston~ Mass. 
Grolier Society, Ino.~ 2 W. 45th St.~ New York 19, N. Y. 
Grossett and Dunlap~ 1107 Broadway, New York 10~ N. Y. 
Hall and McCreary Co.~ 434 S. Wabash Ave., Chicago 5~ Ill. 
Hammett. J. L. Hammett Co.~ Cambridge~ Mass. 
Harcourt, Brace & Co., 383 Madison Ave., New York 17, N. Y. 
I, 
Jl 
I 
Harper & Brothers, 49 E. 33rd St., New York 16, N.Y. 
Heath. D. C. Heath & Co., 285 Columbus Ave., Boston 16, Mass. 
Holt. Henry Holt & Co., 257 Fourth Ave., New York 10, N. Y. 
Houghton Mifflin Co., 2 Park St., Boston 7, Mass. 
International Textbook Co., Scranton, Pa. 
Iroquois Publishing Co., Chimes Bldg., Syracuse 2, N. Y. 
Johns Hopkins Press, Baltimore 18, Md. 
· / Knopf. Alfred A. Knopf, Inc., 501 Madison Ave., New York 22, N. Y. 
I 
Laidlaw Brothers, 221 Fourth Ave., New York 3, N. Y. 
Laurel Book Co., 325 S. Market St., Chicago, Ill. 
·1 Lippincott. J. B. Lippincott Co., 521 Fifth Ave., New York 17, N. Y. 
i 
. I
Little, Brow.n & Co •• 34 Beacon st . I Boston 6, Mass • 
Longmans, Green & Co., 55 Fifth Ave., New York 3, N. Y. 
Lothrop, Lee & Shepard Co., 419 Fourth Ave., New York 16, N. Y. 
Lyons & Carnahan, 76 Ninth Ave., New York 11, N. Y. 
Macmillan. The Macmillan Co., 60 Fifth Ave., New York 11, N. Y. 
1~crae Smith Co., 225 s. 15th St., Philadelphia 2, Pa. 
McBride. Robert M. McBride & Co., 200 E. 37th St., New York 16, N. Y. 
McGraw·liill Book Co., Inc., 330 W. 42nd St., New York 18, N. Y. 
I 
! McKay. David McKay Co., 9 Rockefeller Plaza, New York 20, N. Y. 
McKnight & McKnight, 109 W. Market St., Bloomington, Ill. II 
Merrill. Charles E. Merrill Co., 1780 Broadway, New York 16, N. Y. 
I 
I 
\I 
National Congress of Parents and Teachers, 600 s. Michigan Blvd., 
Chicago 5, Ill. 
/1 National Council for the Social Studies, 1201 Sixteenth St., N. w., 
!I 
11 Washington 6, D. c. 
I 
=i 
~5 
National Council of Teachers of English, 211 W. 68th St., Chicago 21~ Ill. 
National Education Association of the United States, 1201 Sixteenth st., 
N. w., Washington 6, D. c. 
Nelson. c. c. Nelson Publishing Co., 213 E. Washington St •• Appleton, Wis. 
Newson and Canpany, 72 Fifth Ave.~ New York 11, N. y. 
Noble & Noble, Publishers, Inc., 67 Irving Place, New York 3, N. Y. 
Owen. F. A. OWen Publishing Co., Dansville, N. Y. 
Oxford University Press~ 114 Fifth Ave., New York 11, N. Y. 
I Palmer. The Palmer Co., 370 Atlantic Ave., Boston 10, Mass. 
I 
II 
II 
Palmer. A. N. Palmer Co., 55 Fifth Ave., J!Tew York 
Prentice-Hall~ Inc., 70 Fifth Ave., New York 11, N. Y. 
Psychological Corporation, 522 Fifth Ave., New York 18, N. Y. 
Public School Publishing Co., Bloomi ngton, Ill. 
Putnam. G. P. Putnam's Sons, 121 Avenue of the Americas, New York 13, N.Y. 
Rand McNally & c., 536 S. Clark St., Chicago 5, Ill. 
Random House, Inc., 457 Wl8.dison Ave., New York 22, N. Y. 
RCA. RCA Victor Division, Radio Corporation of America, Educ. Division, 
11 Camden, N. J. 
I Revell. Fleming H. Revell Co., 158 Fifth Ave., New York 10, :1)1. Y. 
I Rinehart & Co., Inc., 232 Madison Ave., New York 16, N. Y. 
I 
II 
Round Table Press (No longer publishing). 
Row, Peterson & Co., 131 E. 23rd St., New York 10, N. Y. 
Russell Sage Foundation, 130 E. 22nd St •• New York 10, N. Y. 
W. H. Sadlier, Inc., 9 Park Place, New York 7~ N. Y. Sadlier. 
I 
I Sanborn. 
I 
Benjamin H. Sanborn & Co., 221 E. 2oth St., Chicago 16, Ill. 
11 Saunders. w. B. Saunders Co., 218 W. Washington Sq., Philadelphia, Pa. 
1: 
II 
II 
I 
II 
Scott. Foresman & Co •• 433 E. Erie St., Chicago 11, Ill. 
Scribner. Charles Scribner's Sons, 597 Fi f th Ave., New York 17. N. Y. 
Silver Burdett -Co., 45 E. 17th St., New York 3, N. Y. 
Singer. L. W. Singer Company, 249 W. Erie Blvd •• Syracuse, N. Y. 
Teachers College, Bureau of Publications. Columbia University, 
525 W. 120th St., New York 27, N. Y. 
Teachers Service Committee on the Emotional 
Ungar. Frederick Ungar Publishing Co., 105 
Needs of Children, New York,N. Y. 
E. 24th St., New York 10, N. Y. ll 
I University of Chicago Press, 5835 Kimback Ave., Chicago 37, Ill. 
University of Pittsburgh Press, Pittsburgh, Pa. 
University Publishing Co •• 239 Fourth Ave •• New York 3, N. Y. 
Upshaw. Banks Upshaw & Co •• 707 Browder St., Dallas 1. Texas. 
Vanguard Press, Inc., 424 Madison Ave., New York 17, N. Y. 
Van Nostrand. D. Van Nostrand Co •• Inc., 250 Fourth Ave •• New York 3, N.Y. 
Viking Press, Inc., 18 E. 48th St., New York 17, N. Y. 
Warne. Frederick Warne & Co., 79 Madison Ave., New York 16, N. Y. 
Webster Publishing Co., 1800 Washington Ave., St. Louis 3, Mo. 
Wilson. H. W. Wilson Co., 950 University Ave., New York 52. N. Y. 
Winston, John C. Winston Co., 1006 Arch St., Philadelphia 7, Pa. 
World Book Co., Yonkers 5. N. Y. 
Wynne. D. s. Wynne Co., Lincoln. Nebraska. 
